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5. List accrediting applicant affiliations and relationships to operations in Pennsylvania. List
any current AdvancED emplayees or members of the AdvancED Board of Directors who are current or
former emplayees of tutoring centers in Pennsylvania or other states including, but not limited to:
central offices and/or franchises of the Huntington Learning Centers, Sylvan Learning Centers, Kumon
Math and Reading Centers, Lindamood-Bell Learning Centers, and Mathnasium. Provide assurance
that any such individuals involved in the accreditation process are free from conflicts of interest.

We are not involved with any other accrediting applicant affiliations in Pennsylvania.

As of April 8, 2016, there are no-employees or board members of AdvancED who are current or
former employees of any tutoring centers in Pennsylvania.

7. Provide a description of any prior experience the applicant has in accrediting schools in
Pennsylvania or other states, including state, number of years of operation, number of
schools, types of programs, etc. Describe any experience AdvancED has in accrediting tutoring,
educational testing and remedial centers in other states, to include any of the franchising operations
or individually franchised centers named in Question 5 above.

AdvancED currently has 147 special purpose schools across the nation and abroad that are either
accredited or in the process of becoming accredited. AdvancED’s category of special purpose

_schools includes not only tutoring centers but institutions related to educational testing and
reading centers. These accredited tutoring centers can be found in multiple states across the U.S,,
Canada, England, and Australia,

Within the Northeast Region, AdvancED accredits 11 special purpose centers; one specificaily
located in Pennsylvania. The Lindamood-Bell Learning Processes is accredited by AdvancED and is
located in Bryn Mawr, Pennsylvania. This center was accredited in January 2014 through the
systems accreditation process. '

In the United States and abroad, nearly 32,000 institutions are accredited under our various
accreditation protocols (which include schools, school systems, digital learning, early learning,
corporations, and special puwrpose). Special - purpose tutoring, remedial, educational
learning/testing centers have been accredited through the various divisions of AdvancED since
1991. For a list of special purpose institutions currently accredited or in the process of seeking
AdvancED accreditation, please see Appendix A. C '



8. Provide a brief description of current and anticipated staff. Professional ¢redentials of
personnel must be included. Provide an update to the staffing description provided in AdvancED’s
application for approval as an accrediting body for Pre-K (Nursery), Kindergarten, Elementary and
Secondary schools, which culminated in its approval by the State Board of Education on November 17,
2014. Specifically include those staff who would work on the accreditation of tutoring centers,
educational testing and remedial centers. Also describe how AdvancED would assemble and draw on a
pool of peer reviewers with the expertise needed to evaluate tutoring centers, educational testing and
remedial centers for the purpose of accreditation in lieu of licensure. Specifically with respect to
educational testing and remedial centers, substantiate that AdvancED peer reviewers would possess
the expertise needed to accredit reading centers and psycho -educational centers in accordance with
22 Pa. Code § 63.

Staff that will work directly with tutoring, remedial and educational testing centers will include
current staff as well as field consultants who are equipped with the appropriate credentials. Those
involved include individuals with expertise in administration, supervision, finances, reading
specialists, as well as psycho-educational experts and individuals with multiple years of experience
in accrediting tutorial, educational testing and remedial centers. In addition to personnel identified
in AdvancED’s original application, the following individuals will work with tutoring centers,
educational testing and remedial centers:

-Current/.
cipated 8

Former superintendent of Upper Dublin School District {Upper Dublin, Penn.)
B.A. in Elementary Education; M.A. in Psychology of Reading -

Doctorate in Psychelogy and Educational Psychology

Holds certification in Penn, for district/county superintendent

Elementary educaticn reading supervisor

Dr. Clair G, Brown

Mr. John Fanelli Graduate of Siena College, NY: Masters from Seton Hall University, NJ
Director of Guidance

Director of Academic Services

Director of Technology on the system level

Past respensibilities include. educational technology, student information
systems, assessment and data analysis on system level

Current AdvancED Field Consultant, Lead Evaluator

Serves on Northeast Advisory Council
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Dr. Ruth Connolly Previously Title 1 advisor and evaluator for Commonwealth of Pennsylvania
Created and administered $500,000 U.S. Department of Education mentoring
program for middie and high school students

B.S., M.S. and Ed.D. in Administration and Supervision

Fordham University Publications: Changing Teachers, Teachers Changing

Dr. Kathie Estock Former assistant superintendent, Garnet Valley School District, Glen Miils, PA
Ed.D. from Immaculata College of Educational Leadership and Administration
Letter of Eligibility from University of Pennsylvania

Administrative Certificate & Masters in Education, Penn State Unwer51ty

B.S. in Secondary Education Mathematics from Shippensburg University

High school mathematics and computer teacher

Assistant Principal '

Federal Programs Coordinator
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AdvancED has a significant number of available volunteers from across the region and the nation
who can be invited to serve as team members and with special training, serve as Lead Evaluators.
AdvancED ensures that the experience and expertise of those serving on teams reflect the cultural
competency to appropriately assess the institution. All team members are required to complete
specific training on becoming an effective team member. Cemﬁcatlon on the observation tool
employed during the External Review Is required.

11. Provide policies relative to the accrediting process. These shall include complaint and
disclosure procedures. Describe any specific policies relative to the accrediting process and
complaint and disclosure procedures that relate specifically to tutoring centers, educational testing
and remedial centers.

The AdvancED Policies and Procedures {“Policies”) apply to all institutions seeking accreditation

from AdvancED including tutoring centers, educational testing and remedial centers., The Policies
address the process of applying for and maintaining accreditation, requirements for on-site visits
and progress monitoring, as well as the process for complaints and appeals. Below please find
provisions related to AdvancED’s complaint procedure taken from Policy VI: Procedures Regarding
Complaints By and About Accredited Schools/ School Systems. A copy of the Policies is included in
Appendix B.

Complaints About Accredited Programs. Isolated and individual grievances between an
accredited institution and person are not adjudicated. Complaints of that nature, documented and
signed by the person initiating the complaint, will be forwarded to the institution. The institution
must respond to the complaint within thirty (30) days. A copy of the complaint and the institution’s
response will be retained by AdvancED. If several individual complaints against an institution
suggest a particular violation or pattern of violations which might affect the institution’s ability to
meet AdvancED Standards for Quality Special Purpose Institutions (“AdvancED Standards”) or
Policies, further investigation may be authorized and will occur within a reasonable timeframe,

Any complaint that identifies potential child abuse, sexual harassment, or discrimination on the
. part of a student or staff member will be forwarded immediately to the appropriate agency
authorized to investigate such complaints. Unsigned complaints concerning potential child abuse,
sexual harassment, or discrimination will be forwarded to the principal and the superintendent or
other similar official in the institution’s organization. Findings by the appropriate agency may result
in action by the AdvancED Accreditation Commission.

Any complaints submitted by and about an accredited institution must be submitted in writing.
Complaints must inctude the following information to allow for proper review and if determined, in
the sole discretion of AdvancED’s Operations Division, appropriate investigation;
s The name, address, phene number and other pertinent Contact information of the
complainant;
e A description of the circumstances or events and any relevant documentation that support
the complaint;
¢ A statement of relationship wnth the individual involved, if the complainant is not the
aggrieved individual; complaints concerning individual students will only be investigated or
sent to the institution if the complaint is made or authorized by a student of majority age or
by an individual that has the legal authority and right to represent the student;
¢ The name, address and other contact information for the individual at the accredited
institution that has been contacted by the complainant to resoclve the problem or situation;
* Permission for representatives of AdvancED to access any records concerning the
complainant if such records are not available to the public.




Complaints that are determined by AdvancED to sufficiently identify potential violations of
AdvancED Standards or Policies will be investigated. A determination of whether sufficient grounds
exist to begin an investigation is in the sole discretion of AdvancED. If the investigating body
believes that an institution’s response to a complaint does not address the complaint or if the
institution fails to address the complaint in a timely manner, the information about the complaint
will be shared with the External Review Team scheduled for the next review of the institution or
with representatives of a special investigation team being sent to the institution to conduct a
special review into the complaint and empowered to make a recommendation as te the
accreditation status of the institution, The Special Review Team will be charged with investigating
the complaint, as well as investigating the possible violation of any other AdvancED Standards and
Policies that may be discovered through the investigation.

The findings from an investigation of a complaint may result in changes to an institution’s
accreditation status. The AdvancED Accreditation Commission and AdvancED Board of Trustees do
not have civil authority to impose any order of settlement on an institution or its representatives,
Complainants seeking a settlement, payment, or compensation should pursue their concern
thr‘ough the proper channels.

12. Provide a fee schedule. Provide the fee schedule apphcable to tutoring centers, educational
testing and remedial centers. Explain if there is a separate fee for corporate central office franchising
model review vs. the fee applicable to individual center review.

Please see Section II, page 8 for the fee schedule,

SéctiGiIl

Please address any and all items as they relate specifically to the accreditation of tutoring
centers, educational testing and remedial centers, Ensure that all of the following issues are
addressed under the most appropriate item heading.

center corporate or central office operations vs.
individual franchised tutoring centers. Expluin the fees applicable to each. the scope of review

applicable to each_and the periods of accreditation applicable to each,

A tutoring center corporation has two options for completing the requirements for AdvancED
accreditation:
« Utilize the AdvancED Protocol as a corporation separate from the individual tutoring
centers
o Protocol is based on the AdvancED Standards for Quahty Corporations which is
attached in Appendix C,
o Utilize the AdvancED Corporation Systems Protocol - involving the corporate operations
and each of the tutoring/remedial/educational testing centers
o Protocol is based on the AdvancED Standards for Quality Corporations (central
operations) and the AdvancED Standards for Quality Special Purpose Institutions
{individual sites) which is attached in Appendix D.

An individual franchised tutoring center completes the accreditation protocol using the AdvancED |
Standards for Quality Special Purpose Institutions.




To clarify further, a corporation seeking accreditation as an individual entity completes the
protocol specifically designed for corporations which includes a Self Assessment of the institution’s
performance in relation to the Corporation Standards and Indicators, Stakeholder Feedback and
Student Performance Diagnostics, Assurances, Improvement Plan and host an External Review
Team.

A corporation seeking system accreditation completes the protocol specifically designed for
corporation systems which includes the corporation and each of the centers. The corporation and
the tutoring centers complete a Self Assessment of the site’s performance in relation to the
Corporation Standards {for the corporation) and Standards for Quality Special Purpose Schools {for
the tutoring centers), Stakeholder Feedback and Student Performance Diagnostics, Assurances,
Improvement Plans and host an External Review. A single Extemal Revaew Team conducts the
review for the corporation and the  tutoring center's.

A tutoring centér seeking accreditation as an individual entity completes the protocol specifically
designed for Special Purpose Institutions which includes a Self Assessment of the institution's
performance in relation to the Standards for Quality Purpose Schools and Indicators, Stakeholder
Feedback and Student Performance Diagnostics, Assurances, Improvement Plan and host an
External Review Team.

The accreditation processes for corporations and special purpose institutions (individual tutoring
centers) are grounded in the educationally research-based AdvancED standards for corporations
and the standards for special purpose institutions. As noted, a corporation could apply as a single
entity and pursue accreditation or apply to utilize the systems process wherein each of the tutoring
centers and the corporate operations would complete self assessments using the appropriate
standards to pursue accreditation and host a single External Review Team.

The steps in the process for a single tutoring center or a single corporate center (seeking
accreditation separate from its tutoring centers) are as follow:

+ Application - Entity submits application form and required fees.

e Self Assessment of Readiness - Entity completes a self assessment of its
performance in response to the appropriate set of AdvancED Standards, briefly
reports on its students’ performances and results of surveys that may have been
distributed. :

* Readiness Visit - Entity hosts a one-day readiness visit during which the results
of the institution’s self assessment are discussed, evidence is presented by the
institution to support its evaluation (“Meets or Needs Improvement”) and
recommendations are made by the visitor on:‘what needs to be accomplished prior
to becoining a candidate for accreditation. The purpose of the Readiness Visit is to
determine the capacity of the institution to be successful in the process. The
AdvancED representative conducting the Readiness Visit completes his/her
written report and offers a recommendation on whether the institution should be
offered candidacy or remain an applicant. The report is reviewed and a
determination is made regarding whether to offer candidacy to the institution,




s Candidacy Status - Upon achievement of candidate status, the center completes
the Self Assessment, as well as other required documents and prepares for the
External Review.

s Internal Review - The corporate or single tutoring center completes a seif
assessment, gathers, analyzes and reports on student performance and
stakeholder feedback, certifies assurances (required), and formulates an
improvement plan,

» External Review - The External Review Team conducts ifs visit to:

o Evaluate the institution's adherence to the AdvancED Standards for Quahty
Corporations or Special Purpose Institutions;
Assess the efficacy and impact of the school’s improvement process;
Assess the effectiveness of the school’s methods for quality assurance;
Identify Improvement Priorities to improve the school; and
Make an accreditation recommendation for review by the AdvancED
State/Regional Council and ratification by the AdvancED Accredltatlon
Commission,

0000

e Continuous Improvement - The center engages in continuous improvement,
especially focused on Improvement Priorities. -

* Accreditation Progress Report -~ The center submits a report to AdvancED
demonstrating the progress made on the Improvement Priorities within two
years, :

+ Five-year Cycle - Evéry five years, the center hosts an External Review.

The corporation that selects the systems protocol implements a process utilizing the AdvancED
Standards for Quality Corporations while each of its centers completes the protocol using the
AdvancED Standards for Special Purpose Institutions. The steps in the process are the same. The
differences lie in how some of the steps are implemented.

s Application - In the corporation systems protocol, the central office submits
application for each of its tutoring centers and its operations, bundles the
applications and submits one application fee for all of the centers.

¢ Self Assessment of Readiness - This is completed by the corporate office only.

¢ Readiness Visit - The AdvancED representative spends his/her on-site time at the
corporate office.

¢ Candidacy Offer - If offered candidacy, all of the corporation with.its centers
hecome candidates for accreditation,

» Candidacy Status and Internal Reviews - Each tutoring center and the
corporation complete the Self Assessment, as well as other required documents, and
prepare for the External Review.



¢ External Review - Team members visit individual tutoring centers and review
their documents, as well as the corporate office’s documents. Time is spent during
the visit primarily in the central office but also on individual sites. On occasion, local
sites are visited prior to the full External Review. The purpose of the External
Review Team Visit is the same.

» External Review Report - The report focuses primarily on the system.

¢ Accreditation - If awarded, accreditation is granted for the entire system.,

¢ Annual Progress Report; This report is submitted by the corporate office.

+ Five-year Cycle - Evefy five years, the center hosts an External Review.

Appli e Fees
% Current Costs for Individual Tutoring Centers Applying as Single Entitie
Application Fee $500
Annual Fee $750
Technology Maintenance Fee $25 (2015-2016)

$75  (2016-2017)

$150 - (2017-2018)

Readiness Review/ Visit $325

External Review - $750 [plus costs to host External Review Team)

Application Fee )

] $500
Annual Fee $2,500
Technology Maintenance Fee $25  {2015-2018)

$75  (2016-2017)
$150  (2017-2018)

_Current Costs foi Corpora

Application Fee $500
Annual Fee $750 for each school and central operations

Technology Maintenance Fee $25  (2015-2016)
. $75 (2016-2017)
$150 {2017-2018)
Readiness Review/ Visit $325 _ .
Externai Review Varies based on number of centers

The scope of all the reviews includes meetings with parents, board and community members,
leadership, staff, and students in addition to comprehensive reviews by each team member of the
institution(s) documents and evidence gathered to substantiate its ratings. Classroom observations
are conducted with single tutoring centers using both the corporation systems model and single
entity protocol.

All institutions that are awarded accreditation by AdvancED hold a five-year term of accreditation.



(2] For tutoring centers that_do not require their tutors to be certified teachers, explain how
AdvancED’s review determines that tutors are gualified to provide tutoring services to students in
their respective subjects.

The AdvancED Standards for Quality Special Purpose Institutions are significantly focused on
teaching and learning.They incorporate 21st century skills and embed high expectations for
professional practice. Institutions are required to assess their performance in response to these
standards and their respective indicators. They are also required to provide quality evidence that
supports their assessments.

Standard 4 .
Standard 4 purports that the institution has resources and provides services that support its
purpose and direction to ensure success for all students.

Indicator 4.1 states: Qualified professional and support personnel are sufficient in number to fulfill
their roles and responsibilities necessary to support the institution’s purpose and direction and
student :success, Evidence to support the institution’s ratings include policies, processes and
procedures and other decumentation related to hiring, placement and retention of professional
personnel, documentation of highly qualified personnel, student-teacher ratios, etc..

Evidence to support the institution’s assessments could include policies and procedures and other
documentation related to the hiring, placement and retention of professional and support personnel,
the institution’s budgets for the last three years, documentation of highly qualified personnel,
documentation of student to teacher ratios, assessments of staffing needs, and survey results.

Standard 3

Indicator 3.4 states: Leaders monitor and support the improvement of instructional practices of
teachers to ensure student success, Leaders are challenged to formally and consistently monitor
instructional practices through supervision and evaluation procedures beyond learning
envirgnment observations.

Evidence to support the institution’s assessments could include supervision and evaluation
procedures, reports containing classroom evaluation data, classroom observation and protocols,
and logs, etc.

The protocol calls for interviews to be held with the administration and personnel. Classroom
observations and a comprehensive review of documentation provided in the institution’s
accreditation report or as evidence also contribute to the External Review Team’s assessment.
Opportunities for improvement and improvement priorities (which must be addressed by the
institution} are given to the institution for its ongoing school improvement as a result of the
External Review. ' '

31 Explain how AdvancED’s process of accreditation assures that assessments used in tutoring centers
to_determine student progress are valid and reliable indicators of student progress in relation to the
Pennsvlvania Academic Standards or Pennsylvania Core Standards in Math and English Language
Arts for various grade levels, or another generally recognized set of standards that serve as

appropriate reference points to gauge student progress,




_The AdvancED process of accreditation requires all schools, centers and corporations to complete a

Student Performance Diagnostic. The protocol includes formulating a2 data document, assessing
performance relative to the Student Performance Evaluative Criteria and responding to the
Biagnostic Questions,

The institution initially formulates a data document that serves as a “summary” of the data the
institution uses for decision-making. This brief summary can be used to provide student
performance data in a meaningful way to various stakeholder groups. [t provides the External
Review Team with a summary of student performance at the institution prior to the on-site portion
of the AdvancED External Review. The summary also provides the External Review Team with a
better understanding of the institution’s responses to the Student Performance Diagnostic.

The data document includes
» Abrief description about how results from the institution’s assessments prove that:
1} The assessments used are aligned to the center’s curriculum; and
2} All instruction is based on high priority curricular needs,
e Descriptions about the degree to which the summative assessments are valid,
* reliable, and unbiased. '
* Descriptions about how the center ensures all assessments are administered with

complete fidelity to administrative procedures, how the students to whom these -

assessments are administered are accurately representative of the students served,
and how accommodations are made so that good decisions can be made from the
data.

* Assessment results in tables, graphs or other depictions that offer summative
assessment data with longitudinal results that are dlsaggregated by appropriate
subgroups for the institution.

The institution uses its data document and assesses its performance using a four-level performance
rubric relative to four criteria:

Criteria 1: Assessment Quality

(Example of performance level 3 within the rubric)

Level 3; The array of assessment devices used by the instifution to determine students’
performances is sufficiently aligned so that valid inferences can be reached regarding students’
status with respect to the majority of those curricular aims regarded as high-priority instructional
targets. The documentation provided in support of this alignment is relatively persuasive. Most of
the assessments used are accompanied by ev1dence demonstratlng that they satlsfy accepted
techmcal requirements. .- : .

Evidence: Documentation is reported in the institution’s data document that verifies how results
from its assessments are aligned to its curriculum and that all instruction is based on high priority
curricular needs. Evidence is provided describing the degree to which all ofthe summative
assessments are valid, reliable, and unbiased.

Criteria 2: Test Administration

{(Example of performance level 3 within the rubric}

Level 3: Most of the assessments used by the institution to determine students’ performances have
been administered with reasonable fidelity to the administrative procedures appropriate for each
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assessment. In most instances, the students to whom these assessments were administered are
essentlally representative of the students served by the institution. Appropriate accommodations
have been provided for most assessments so that valid inferences can be made about most
students’ statuses with respect to most of the institution’s targeted curricular outcomes.

Evidence: The institution provides documentation that describes how they ensure all assessments
are administered with complete fidelity to administrative procedures. Descriptions are included in
the data document on how the students to whom these assessments were administered are
accurately representative of the students served, and how accommodations are made so that good
declsions can be made from the data.

Criteria 3: Quality of Learning

(Example of performance level 3 within the rubric}

Level 3: Evidence of student learning promoted by the institution is acceptably analyzed and
presented with reasonable clarity, In comparison to institutions functioning in a simitar educational
context, students’ statuses, and improvement and/or growth evidence indicates that the level of
student learning is at or above what would otherwise be expected.

Evidence: The institution provides assessment results in tables, graphs or other depictions that
provide summative assessment data with longitudinal results that are disaggregated by
appropriate subgroups for the institution.

Criteria 4; Equity of Learning

(Example of performance level 3 within the rubric)

Level 3: Evidence of student learning indicates achievement gaps exist among subpopulatlons of
students, and these achievement gaps have noticeably declined.

Evidence: The institution utilizes the same evidence provided to support the assessment of the

- Quality of Learning Criteria - assessment results in tables, graphs or other depictions that provide

summative assessment data with longitudinal results that are disaggregated by appropriate
subgroups for the institution,

Institutions are required to respond to Diagnostic Questions that focus on the following:

Areas of Notable Achievement

1. Which area(s} are above the expected levels of performance?
Describe the area(s) that show a positive trend in performance.
Which area(s} indicate the overall highest performance?
Which subgroup(s) show a trend toward increasing performance?
Between which subgroup is the achievement gap closing? -
Which of the above reported findings are consistent with ﬁndmgs from other data sources?

oW N

Areas in Need of Improvement

Which area(s) are below the expected levels of performance?

Describe the area(s) that show a negative trend in performance.

Which areafs) indicate the overall lowest performance?

Which subgroup(s) show a trend toward decreasing performance?

Between which subgroup is the achievement gap becoming greater?

Which of the above reported findings are consistent with findings from other data sources?

O PR W
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(4] Explain how AdvancED’s accreditation process for tutoring centers follows a peer review model

consisting of multiple team members, each of whom are qualified to evaliate key areas of tutoring

center operations such as curricidum and instruction, assessment, instructional technology, business
rations and financial solvency, physical plant and security.

The education requirement of an External Review Team member aligns with the expertise the team
member is expected to provide in his/her role on the team and reflects the rationale for inviting
that person to serve on the team, Extreme care is given when staffing External Review Teams. For
example, a team member invited due to his/her expertise in identifying, hiring, and retaining
leadership in the levels of the school being reviewed must meet the administrative qualifications as
provided in AdvancED Policy or further defined in the AdvancED Educational Practices Reference
Guide, Likewise, AdvancED recognizes the importance of the breadth and depth of expertise that
individuals bring to the overall scope of best practices in education that are commensurate with the
grade levels or purpose and direction of the education institution. For example, a college instructor
or state department of education professional with expertise in best practices in education,
curricuium development, common core or state standards, instructional strategies, assessment
literacy, data analysis, and/or state or common core standards may be invited to serve on the team.
In such cases, AdvancED would require the person to have the corresponding education credentials
commensurate with his/her professional assignment. In addition, a person with expertise and
appropriate education and qualifications that are aligned to the school’s improvement goals and
plans may also be invited to serve on the team. AdvancED paid staff may serve on the External
Review Team. The qualifications described above also apply to AdvancED paid staff. AdvancED
ensures a well-balanced representation of team members assigned to each External Review.

The External Review Team Members work collaboratively to achieve the purposes of the External
Review, which include:
1. "Evaluating the school's adherence to the AdvancED Standards Jfor Quality Special
Purpose Institutions
2. Assessing the efficacy and impact of the school’s improvement process
3. - Assessing the effectiveness of the school’s methods for quality assurance
4, Identifying promising practices and providing Improvement Priorities to improve
the school )
5. Contributing to a written report that reflects the team’s observations, findings, and
recommendations
6. The Lead Evaluator (Team Chair} delivers a brief exit report to the education
institution’s officials and other school community representatives as invited by the
head of the institution and prepares a written report that reflects the team s
observations and recommendations
7. Making an accreditation recommendation for review by the AdvancED
State/Regional Council and the AdvancED Accreditation Commission.

Each member of the External Review Team has key roles and responsibilities that contribute to
achieving the overall purposes as listed above. For example, each team member or pairs of team
members may have primary responsibility for a given Standard(s), Improvement Goal{s}, and/or
area of priority. All findings and recommendations are reflective of team consensus.

The AdvancED External Review process is substantialty based on peer review by qualified persons
who are volunteers. All persons who tead {Lead Evaluators) or serve on External Review Teams
must pass AdvancED training specific to serving on an External Review Team or serving in the
capacity of Lead Evaluator (Chairperson). Additionally, each team member must pass the AdvancED
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_coordinates a Readiness Visit with the center,

assessment on the Effective Learning Environment Observation Tool (eleot™), Volunteers and paid
AdvancED staff must pass team member training; eleot tralning; and in the case of the Lead
Evaluator, the training specific to serving as Lead Evaluator of AdvancED External Review Teams,
All Lead Evaluators and team members must update their training according to any prescribed
reqguirements of AdvancED.

AdvancED recruits qualified persons to volunteer and serve on External Review teams. The
recruiting process occurs in a variety of ways, including the acceptance of seif-nomination or
recommendation by peers or other professionals. AdvancED paid staff reviews and ensures proper
qualifications prior te extending an invitation to serve on an External Review Team, including the
passing of team member training and eleot certification. New team members are introduced to
External Review Teams comprised of experienced team members. AdvancED is not required to
accept all persons into the External Review Team process who volunteer to serve on an Externat
Review Team. As previously discussed, team members must hold proper qualification to serve on a
feam,

5) Describe the process by which tutoring centers, educational testing and remedial centers apply for

accreditation by AdvancED, and are then granted a term of candiducy, followed by a te: e _of full
accreditation. and subse
the terms of accreditation and fees applicable fo each status.

In order to earn and/or maintain AdvancED Accreditation, a tutoring center, educational testing

and/or remedial center must:
1) Meet the accreditation standards, policies and procedures of AdvancED;
2} Hostan External Review Team at least once every five years;
3} Engage in continuous improvement;
4} Submit all required accreditation reports; and
5} Pay all required accreditation fees.

Tutoring, educational testing and/or- remedial—centers—seeking ~initial “accreditation must
demonstrate that they have the capacity to support the center’s improvement and are committed to
growth in student learning and organizational effectiveness.

Application Process
The center must complete and submit all required application materials, including an application
form and annual fees.

The application fee applies to any new center that is making application as a single institution.

Centers that apply as part of a group of centers at the same time (such as two or more centers from

a school system or tutoringcorporation) pay oneapplication fee for the full group.

For example, a corporation that wishes to submit applications for multiple centers pays only one
application fee as long as all of the centers’ applications are submitted at the same time. An
institution may remain an applicant for two years.

Readiness Review and Candidacy Status:
Upon receipt of completed application materials, the appropriate AdvancED Operations Office
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The purpose of the visit is to:
a. Determine if the center has the capacity and 1ntegr1ty to meet and adhere to the AdvancED
Standards and Policies;
b. Determine if the center has the capacity to support continuous center improvement; and
c. Determine if the center should become a candidate for accreditation or remain as an
applicant.

Upon achievernent of candidate Stams, the center completes the Self Assessment as well as other
required documents and prepares for the External Review. An institution may remain a candidate
for two years.

External Review and Accreditation Recommendation

The candidate center hosts an External Review within two years of receiving candidacy status. The
External Review Team makes an accreditation recommendation that is reviewed, along with other
documentation, by the Operations Office, the AdvancED Council which grants the final accreditation
status and the AdvancED Accreditation Commission or successor board/commission which reviews
and ratifies the final accreditation actions. :

Earning Accredited Status
Upon achieving accredited status, the center/corporation.engages in the tasks required of all
institutions to maintain their accredited status.

Remaining in Candidacy Status

If accreditation is not conferred on the center/corporatlon the single center or corporatxon
remains as a candidate for accreditation. To achieve accreditation, the center or corporation must
meet the requirements specified in the External Review Report within one year. It must submit
documentation to its respective AdvancED Operations Office which will make an accreditation
recommendation for review and approval by the appropriate governing authority. If the center or
corporation fails to meet the requirements specified in the External Review Report its candidacy
status will be removed,

Appiicable Fees

B urrent Costs for Individual Tatoring Centers Applying as Single Entitics
Apghcatlon Fee $500  {one-time fee)

Annual Fee $750
Annual Technology Maintenance Fee $25 {2015-2016)

$75  (2016-2017)
$150  (2017-2018)

Readiness Re‘;iewLVisit' $325 {one-time fee)

External Review $750  {plus costs to host External Review Team on-
site; incurred every five years)

Current Costs for Corporations Applying as a Single Entity.
Application Fee $500 - (one-time fee)

Annual Fee $2,500
Annual Technology Maintenance Fee $25 {2015-2016})

$75  (2016-2017)
$150 (2017-2018)
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porations Using the Corporation Systems Process

Application Fee  ]$500 {one-time fee)
Annual Fee $750 for each school and central operations
Technology Maintenance Fee $25 (2015-2016)

$75  {2016-2017}
$150  (2017-2018)

Readiness Review/ Visit $325 (one-time fee)

External Review Varies based on number of centers

procedures.

The accreditation term is on a five-year cycle. After completion of a successful External Review, an
institution is accredited for another five years until the next review takes place.

{6) -Explain the process used to investigate complaints and the process by which individual centers

vouid he piaced on pmbaﬂon, and accreditgtion :emoved {if agpt opuateL based o Subswn iated

approval apnhcab!e to Pre-K (Nursery), Kindergarten, Elementary and Secondary schools,

Complaint Received

Upon receiving a complaint about a tutoring, remedial center the complaint is reviewed by the
Operations Office with direct oversight of the institution, and the Vice President for Operations
overseeing Special Reviews. These individuals review and assess the nature of the complaint and
determine the proper course of action using a process flow chart, and information about the
institution’s accreditation timeline. All legal issues are referred to the Chief Legal Officer,

Acknowledge Receipt of Complaint
After receiving a complaint, the appropriate Operations Office will notify the complainant that the
complaint was received and that it will be reviewed in accordance with our complaint policies and

Review and Assess the Nature of the Complaint -
The Operations Office and the Regional Vice President will determine the nature of the complaint
and take appropriate action based on the type of complaint received.

* Individual grievances, as outlined in Policy 6.03 (stated below) of the AdvancED
Accreditation Policies, are forwarded to the head of the center, and require a response
within 30 days.

« _ Any complaints regarding child abuse, sexual harassment, or discrimination are forwarded
immediately to the center as well as the appropriate governmental agency authorized to
cause the investigation of such complaints as outlined in Policy 6.02. o

*  Any legal complaints or contacts from attorneys are referred to the AdvancED Chief Legal
Officer,

+ Any complaints that strongly suggest a violation of the AdvancED Standards/[ndicators or
accreditation policies require next steps.

Possible Violation of Standards/Policies

If a complaint suggests a possible violation of AdvancED Standards/Indicators or accreditation

pollmes, the complamt team 1s notlﬁed to determine next steps. Posslble actions by the complamt

team are:
¢ Confact the institution head to discuss the nature of the complaints
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Send the institution head written notification of the complaints, not requiring a response
Send the center head a letter of concern requesting action or additional information

Notify the center of the specifics of the complaint and request a written response by the
center within 30 days.

Review School/System Response to Complaint on Standards/Policies Violation(s)
For complaints regarding Standards/Policies violation(s), the response of the center to the
complaint is reviewed by the complaint team.
If the response and any provided documentation adequately address the complaint, both the
complainant and the center are notified that no further action is necessary.
If the response to the complaint is inadequate, the complaint team shoild determine the
appropriate next steps: .

¢ Shouid the center be hosting an External Review within the next six months, the institution

will be notified that the External Review Team will review the circumstances and-may
request additional information prior to the External Review. Further, the External Review
Team will be made aware of the concerns and complaints and consider those as part of its
review of the institution,

Should the institution’s response provide some, but not complete, information or steps to
resolve the complaint, a request for additional steps or information could be sent prior to
the deployment of a Special Review Team,

If the circumstances clearly dictate {as determined by the Chief Accreditation Officer and
the complaint team), a Special Review Team will be deployed to the school/school system.

Conducting the Special Review
If it is determined that a Special Review should be held, the following steps are taken:

The center is notified of the Special Review date and a contact person is identified. The
notification includes the nature of the Special Review and a summary of the issues leading’
to the review.
The center is expected to accommodate and support all aspects of the Special Review
including: ,

o Prepare and submit any documenis or information requested by the AdvancED
Operations Office or Lead Evaluator;
Host the Special Review Team on the date assigned;
Assistin arranging all interviews and observations;
Make available artifacts identified by the Lead Evaluator and Operations Office;
Make available the head of center, governing body members and/or others to meet
with the team while on site,
The Lead Evaluator and team members are selected from the cadre of trained Special
Review personnel,
The Special Review Team conducts the review using the AdvancED process for Special
Reviews and makes a recommendation for accreditation status. The AdvancED State Council
and the AdvancED Accreditation Commission review the findings of the team and act on the

Q00 C

~ recommendation. '

Following actioni by the AdvancED Council and Accreditation Commission, the center is
provided with a Special Review report outlining the findings of the team and identifying
required actions that must be addressed. The report will include information regarding
necessary follow-up, including the requirement to host an on-site Monitoring Review (if
necessary}, and the time frame for which the center must respond to the Improvement
Priorities.
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For additional details, see the AdvancED Accreditation Policies, Policy VI (Appendix B).

educational testing specialists _are aqvailable to serve students in reading centers and psycho-

educational centers, that teqchers in such centers are gualified to teqch corrective, remedial or
developmental reading, and that they qre otherwise qualified to remediate students in specific subjects
[see 22 Pa. Code § 63).

AdvancED employs the same approach to ensure qualified reading specialists and educational
testing specialists as it does to ensure that qualified personnel are available to serve students in
reading centers and psycho-educational centers {see response to Section I: Question 8).

The AdvancED Standards for Quality Special Purpose Institutions are uniquely focused on teaching
and learning, They incorporate 21st century skills, embed high expectations for professional
practice; and focus on rigor, equity, student engagement, and depth and application of knowledge.

Institutions are required to assess their performance in response to these standards and their
respective indicators. They are also required to provide quality evidence that supports- their
assessments,
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Appendix A

Special Purpose Institutions

(Currently accredited or in the process of seeking AdvancED accreditation)

Learning Disabilities Clinic, Inc. Michigan 4/8/2002
Huron Learning Center Michigan 1/22/2015
Tennessee Aquarium Tennessee 12/31/2601
Lindamood-Bell Learning Processes Westwood California 1/23/2014
Cincilingua, Inc. (Ohio 1/15/2003
Lindamood-Bell Learning Processes San Francisco California 1/23/2014
Sylvan Learning Center #00104 Oregon 6/30/ 2004
Air Force Junior Reserve Officer Training Corps (AFJROTC) Alabama 11/29/2005
Sylvan Learning Center #02700 Alaska 8/1/1997
Bowie Reading and Learning Center Tennessee 12/31/2007
The Learning Lab Arizona 4/8/2002
Learning Systems, LLC dba Sylvan L.earning Center Alaska 3/15/2000
Freedom Acres Schoo] Michigan 6/25/2015
Clare-Gladwin Area School Michigan Candidate
Sylvan Learning Center #00223 Washington 10/5/2005
Concordia Language Villages Minnesota 2/7/2006
Sylvan Learning Center #044060 South Dakota 4/29/2003
Southgate School at Cedar Springs Hospital Colorado 4/1/2006
East Side University Community Learning Center Texas 12/31/2007
Saint Jude School Program Tennessee 12/31/2007
Sylvan Learning Genter #06200 Washington 7/1/1995
Monroe County Educational Center Michigan 1/23/2016
Learning Resource Center of Polk County, Inc. Florida 12/31/1999
ACE Charter High School Arizona 3/3/1999
Monroe County Transition Center Michigan 1/23/2016
New Way Academy Arizona 6/23/2009
A+ Academic Services Alabama 2/1/1998
Larson's Language Center Arkansas 1/25/2012
| Sylvan Learning Center #00205 Washington 3/2/2006
Milton C. Porter Education Center Michigan Candidate -
| Seiter Education Service Center Michigan | Applicant _




AZ Opportunity Industrial Center

Arizona

Best Academy Virginia 2/12/2008
Highland Pines School Michigan 4/1/1998
Sylvan Learning Center #03702 Montana 10/12/2005
Sylvan Learning Center #00214 Washington 10/5/2005
Horizon Alternative School Michigan 1/22/2015
Illinois Center for Rehabilitation and Ed-Roosevelt linois - 4/1/1991
San Pedro Valley Academy ' Arizona 8/19/2008

‘| Lyle A. Torrant Center - Michigan Candidate
Sylvan Léarning Center #00112 Oregon 6/20/2006
Hillside Learning'and Behavior Center Michigan 1/ 23 /2016
US Army Jr Reserve Officer Training Corps Kentucky 5/24/2005
Shiawassee RESD - Student Learning Center - West Michigan Applicant
Sylvan Learning Center #01509 Kansas 12/17/2003

| Youth Home- Jackson ISD Michigan Candidate

| Sylvan Learning Center #03701 Montana 10/12/2005
Iowa Braille & Sight Saving School lowa 4/1/1977
Devereux Arizona Arizona 4/1/1991
Sylvan Learning Center #00208 Washington 3/15/2000
Sylvan Learning Center #04509 - Utah 10/5/2005
Excel Achievement Center South Dakota 6/23/2009
Sylvan Learning Center #03023 . Georgia 7/11/2006
Center for Talent Development __Illinois 4/4/2002
Marine Corps Jr. Reserve Officers' Training Corps Program Virginia 4/21/2004
Navy Jr Reserve Officer Training Corps Florida 11/28/2006
Sylvan Learning Center #00911 Oklahoma 7/11/2006
Sylvan Learning Center #02603 Alabama 4/1/1998
HillSprings Academy Colorado 6/21/2011
John H. Martyn-Deckbar Alternative School Louisiana 1/26/2010
Westbank Community School Louisiana - 1/26/2010
McCully's Educational Resource Center Michigan 6/23 /2012
Jackson ISD Local Based Special Education Progranis Michigan _Candidate
Monroe County ISD - Local Based Special Education Michigan 1/23/2016
Armada Continuing Education Center o Michigan 6/25/2015
CanDoTech Services, Inc. Florida 1/23/2016
Big Braing Education Enrichment Washington 7/1/2003
Ano's Art Oregon 7/1/2009
Portland Chinese School Oregon 7/1/2010
K Schioo) . Washington 7/1/2010
Dolan Academy & Learning Center Washington 7/1/2011




 7/1/2011

Taisei Oregon
Goodtime Chinese School Oregon 1/22/2015
The Study LLC Alaska 6/30/2017
Center for Applied Second Language Studies Oregon 6/18/2012
De Paul Alternative School ' Oregon 7/1/2007
Evergreen Chinese Academy Washington 7/1/2006
Aurora Day School  Arizona 6/26/2014
C.ARES. Treatment Florida Candidate
Lindamood-Bell Learning Processes San Luis Obispo California 1/23/2014
Lindamood-Bell Learning Processes Rolling Hills Estates California 1/23/2014
Lindamood-Bell Learning Processes Scottsdale Arizona 1/23/2014
Lindamood-Bell Learning Processes San Rafael California 1/23/2014
Lindamood-Bell Learning Processes Monterey California 1/23/2014
' Lindamodﬂ-Bell Learning Processes Jacksonville Florida - 1/23/2014
Lindamood-Bell Learning Processes Birmingham-AL Alabama 1/23/2014
Lindamood-Bell Learning Processes Englewood Colorado 1/23/2014
Lindamood-Bell Learning Processes Coral Gables Florida 1/23/2014
l.indamood-Bell Learning Processes Berkeley California 1/23/2014
Lindamood-Bell Learning Processes Weston Florida 1/23/2014
Lindamood-Bell Learning Processes Santa Barbara California 1/23/2014
Lindamood-Bell Learning Processes Newport Beach California 1/23/2014
Lindamood-Bell Learning Processes Tampa Florida 1/23/2014
Lindamood-Bell Learning Processes Atlanta Georgia 1/23/2014
Lindamood-Bell Learning Processes Johns Creek Georgia 1/23/2014
Lindamood-Bell Learning Processes Scarsdale New York 1/23/2014
Lindamood-Bell Learning Processes Charlotte North Carolina 1/23/2014
Lindamood-Bell Learning Processes Los Gatos California 1/23/2014
Baltimore Area Learning Center Marvland 1/23/2014
Lindamood-Bell Learning Processes Arlington Massachusetts 1/23/2014
- State of New
Lindamood-Bell Learning Processes Double Bay 5 South Wales 1/23/2014
Lindamood-Bell Léarning Processes London England - 1/23/2014
Lindamood-Bell Learning Processes Pasadena California 1/23/2014
Lindamood-Bell Learning Processes Oak Park Minois 1/23/2014
Lindamood-Bell Learning Processes Deerfield Ilinois 1/23/2014
Lindamood-Bell Learning Processes Darien Connecticut 1/23/2014
Lindamocd-Bell Learning Processes New York New York 1/23/2014
.| Lindamoocd-Bell Learning Processes Las Vegas Nevada 1/23/2014
Lindamood-Bell Learning Processes Bryn Mawr Pennsylvania 1/23/2014
Lindameood-Bell Learning Processes Bellevue - Washington - |- —1/23/2014—|-




Indiana

1/23/2014

Lindamood-Bell Learning Processes Carmel
Lindamood-Bell Learning Processes Norwell Massachusetts 1/23/2014
Lindamood-Bell Learning Processes Mortistown New Jersey 1/23/2014
Lindamood-Bell Learning Processes Del Mar California 1/23/2014
Lindamood-Bell Learning Processes Edina Minnesota 1/23/2014
Lindamood-Bell Learning Processes Roslyn New York 1/23/2014
Lindamood-Bell Learning Processes Sacramento California 1/23/2014
Lindamood-Bell Learning Processes Walnut Creek California 1/23/2014
Lindamood-Bell Learning Processes West Lakes Hills Texas 1/23/2014
Lindamood-Bell Learning Processes Birmingham Michigan 1/23/2014
Lindamood-Bell Learning Processes Dallas Texas 1/23/2014
Lindamood-Bell Learning Processes Mobile Alabama 1/23/2014
Lindamood-Bell Learning Processes Memphis Tennessee 1/23/2014
Lindamood-Bell Learning Processes Menlo Park California 1/23/2014
: District of : :
Lindamood-Bell Learning Processes Washington Columbia 1/23/2014
Lindamood-Bell Learning Processes Westlake Village California 1/23/2014
Mathmobile Tutorials Texas 1/22/2015
Idaho Youth Challenge Academy Idaho 6/25/2015
Lindamood-Bell Learning Processes Pacific Palisades California 1/23/2014
Lindamood-Bell Learning Processes Bellaire Texas 1/23/2014
Lindamood-Bell Learning Processes Fairfax Virginia 1/23/2014
Lindamood-Bell Rancho Cucamonga California 1/23/2014
Lindamood-Bell Learning Processes Ann Arbor Michigan 1/23/2014
New South
Lindamood-Bell Learning Processes Chatswood Wales 1/23/2014
District of
Lindamood-Bell Learning Processes Washington, DC LCOC Columbia 1/23/2014
Bridgeway House Oregon Candidate
Academics West New York 1/28/2016
Champions - Loveland Primary Ohio Candidate
The Military Historical Association Washington Candidate
Lindamoeod-Bell Learning Processes Portland Oregen Applicant
Lindamood-Bell Learning Processes St. Louis Missouri Applicant
Lindamood-Bell Learning Processes Manhattan Beach California Applicant
Province of
Lindamood-Bell Learning Processes Toronto Ontario Applicant
Lindamood-Bell Learning Processes Athens Georgia Applicant
Lindamood-Bell Learning Processes Naperviile {llinois Applicant
Lindamood-Bell Learning Processes Melbourne State of Victoria Applicant
Lindamood-Beli Learning Processes Palm Beach County Florida Applicant
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W AdvancED
Appendix B

AdvancED Accreditation Policies and Procedures
(Updated June 30, 2015}

The AdvancED accreditation policies and procedures outlined in this document represent the
unified policies and procedures for accreditation from AdvancED and its Accreditation Divisions:
North Central Association Commission on Accreditation and School Improvement {NCA CASI),
Northwest Accreditation Commission (NWAQ), and Southern Association of Colleges and Schools
Council on Accreditation and School Improvement (SACS CASI), herein collectively referred to as
AdvancED.

These policies and procedures apply to all schools /school systems seeking AdvancED accreditation.

For the purposes of these policies, the term school system includes school districts, systems of
schools, corporations, and education service agencies,

PoLicY I: ACCREDITATION

1.01 Accreditation. In order to earn and/or maintain AdvancED accreditation, a school or
school system must: -1) meet the accreditation standards, policies, and procedures of
AdvancED; 2) host an external review team at least once every five years; 3) engage in

. contintous improvement; 4) submit all required accreditation reports; and 5) pay all
required accreditation fees. The revision and adoption of the accreditation policies and
procedures of AdvancED shall be the responsibility of the AdvancED Accreditation .

. Commission with ratification from the AdvancED Board of Trustees.

PoLicy H: TERM AND REQUIREMENTS OF ACCREDITATION

2,01 Term. A school/school system is accredited for a five year term, as long as the
school/school system continues to satisfy the conditions for accreditation:

a. The school/school system adheres to the AdvancED accreditation standards and
policies and authentically engages in the AdvancED process and procedures for
continuous improvement to achieve results.

b. Between twelve months and four weeks prior to the External Review the school/school
system completes and submits the AdvancED Self Assessmént and other documentation
required for the External Review,

¢. Theschool/school system hosts an External Review at least once every five years.

-— -—- -—-d; - No later-than two years following the- External-Review,the-school/school system
completes a progress report on the team’s Improvement Priorities. {A school/school
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2.02

system placed on Accredited Under Review, if required, must submit more frequent
progress reports.)

e. The school/school system pays accreditation fees as required.

Additional Requirements. In addition to satisfying the conditdons outlined in 2,01, a
school/school system must adhere to the following: -

a.

Compliance with Applicable Governmental Requirements. The school/school
system must comply with all applicable governmental requirements, including any
requirements for governmental approval, recognition, or accreditation. A
school’s/school system’s loss of its governmental approval, recognition, or accreditation
may be grounds for an accreditation review and monitoring review that may result in a
change in accreditation status in accordance with the procedures outlined in this

document.

Non-discriminatory Admission of Students. Schools and school systems accredited
through AdvancED shall not discriminate on the basis of race, creed, color, sex, national
or ethnic origin, age, or disabilities or act unlawfully in the administration of their
educational policies, scholarship, admission, and loan programs.

Records Retention. Schools/school systems are required to maintain and implement a
records retention system that meets applicable government requirements for all
operating, financial, personnel, and student records. The records retention system
applies to paper and electronic records, includes appropriate back-up systems, and
details consistent processes for records destruction. Schools/school systems must
identify processes for the ongoing access and maintenance of all relevant records in the
event of school/district closure. '

Institutional Integrity. A school/school system is required to represent itself
accurately in all aspects of the accreditation process. If a school/schocl system
misrepresents itself, including accreditation status, to the public; has any condition that
may be detrimental t¢ the clientele of the school/school system; or falsely reports its
compliance with the policies and standards for accreditation; the school’s/school
system’s accreditation can be dropped. If a school’s/school system’s accreditation is
recormmended to be dropped, the school/schooi system shall be afforded due process in

consideration of such action. '

Substantive Change. A school/school system must report to AdvancED within sixty

(60) days of occurrence any substantive change in the school/school system, which

changes the scope and/or has an impact on the school’s/school system’s ability to meet

the AdvancED standards and policies. The report of a substantive change must describe

the change itself as well as detail the impact of the change on the quality of education in

the school/school system Substantive change areas include, but are not limited to, the

following: -

« Consolidation or reorganization of the school

+  Mission and purpose of the institution

* Governance structure of the school/school system including changing fo a charter
school/school system, being the subject of a state takeover, or a change in
ownership

+ Grade levels served by the school/school system

Page 2 of 14
" AdvancED Accreditation Policles and Procedures




2.03

« Staffing including administrative and other non-teaching professional personnel

» Available facilities, including upkeep and maintenance

+ Level of funding

+  School day or school year

» Establishment of an additional location geographically apart from the main campus
+  Student population that causes program or staffing modification{s)

+ Available programs, including fine arts, practical arts and student activities

School/school system failure to submit a substantive change may result in changes to
the school’s /school system’s accreditation status and/or loss of accreditation.

Credits or Grade Placement. An AdvancED school shall accept and classify transfer
credits earned or grade placement from schools that are accredited by a recognized
national, regional,* or state accrediting agency without further validation based on the
school’s policies and procedures governing such offerings. The school’s policies and
procedures should be designed to ensure proper academic placement of the student.

" A school may accept credits or grade placement from non-accredited schools when -

validated by one or more of the following procedures: a review of the student’s
academic record, an analysis of a sending school’s curriculum, a review of a portfolio of
student work, or through an assessment of scholastic performance. The receiving
school must maintain policy and procedures to govern the acceptance of credit or grade
placement from non-accredited sources.

A school should provide prompt and accurate transcript services for students entering
or leaving the school in accordance with local policy.

! Recognized regional accrediting agencies include the Southern Association of Colleges and
Schools, Middle States Association of Colleges and Schools, New England Association of
Schools and Colleges, North Central Association of Colleges and Schools, Northwest
Accreditation Comrnission, and the Western Association of Schools and Colleges.

AdvancED Responsibilities. AdvancED is responsible for ensuring school/school system
adherence to the AdvancED standards and policies, conducting an External Review to every
school/district at least once every five years, reviewing all school/school system reports,
granting accreditation status for all schools/school systems, responding to complaints by
and about schools/school systems, and maintaining accurate, complete, and timely records.

d.

Codes of Conduct. In performing the responsibilities outlined above, all agents of
AdvancED shall adhere to the AdvancED Code of Ethics, AdvancED Conflict of Interest
Policy, and AdvancED Confidentiality Statement including Family Educational Rights
and Privacy Act (FERPA} Compliance.

Gifts, Members of External Review teams and other agents of AdvancED who provide
services to schools/school systems are prohibited from accepting gifts, other than
school/school system logo items of minimal value, from schools/school systems.

Investigations. In performing its duties, AdvancED may investigate an accredited .

school/school- system on any matter related to possible violations of AdvancED
standards and policies at any time. AdvancED shall use its judgment and discretion in
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determining if a complaint rises to a level justifying and investigation. Investigations
wiil only be initiated when supported by substantial evidence and when they involve
matters that could seriously hinder or disrupt the educational effectiveness of the
institution and ability of the institution to meet the AdvancED Accreditation standards
or policies. All investigations shall be conducted with proper attention to due process,
and procedures shall be followed to protect the rights of all parties. The accreditation
status of an accredited school/school system may be changed as deemed appropriate
through the investigative process, and timelines set forth in Policy III may not
necessarily apply to special investigations and subsequent monitoring reviews. When
warranted by a change of status recommendation, the resuits of an investigation shall
be reported to the. appropriate AdvancED Council or AdvancED Accreditation
Commission or successor board /commission for appropriate action.

Maintenance of and Public Access to School/District Records. AdvancED maintains
a record retention system that includes procedures for maintenance and access to
school/school system records. AdvancED retains all school/school system final
accreditation reports and official correspondence for a 10-year period, documenting
two full terms of accreditation. AdvancED makes available for public access the
school’s/school system’s accreditation status, school’s/school system’s term of
accreditation, and school’s/school system's date of initlal accreditation. AdvancED
reserves the right to make available for public access the school’s/school system’s
Executive Summary, External Review Report, Accreditation Progress Report, and any
specnal or interim accreditation reports.

Confidentiality Statement. As part of the accreditation process, schools/school
systems/education providers submit to AdvancED information considered to be of a
proprietary and confidential nature, Other than granting a limited license to use said
information for the purposes of providing accreditation and school improvement
services to the school/school system/education provider, AdvancED recognizes that the
submission of information does not transfer ownership of said property to AdvancED.
AdvancED retains all rights, title and interest in the work product produced, including
but not limited to supporting notes, analyses, interpretations and impressions compiled
by agents of AdvancED as part of the accreditation and school improvement process.
Any and all information provided to or collected by AdvancED as part of the
accreditation process shall be safeguarded in a manner comparable to a standard of
reasonable care exercised by other agencies engaged in accreditation and schoel
improvement activities. AdvancED will maintain the documentation and evidence
submitted by the school/school systemn/education prowder in a password controlled,
access restrscted environment,

in addition, AdvancED, as well as all agents of AdvancED, will be required to adhere to

the AdvancED Code of Ethics, AdvancED Conflict of Interest Policy, and AdvancED
Confidentiality Statement including Family Educational Rights and Privacy Act (FERPA)
Compliance. If AdvancED is required by legal, judicial or administrative process to
disclose information beyond the school/school system/education provider’s Executive
Summary, External Review Report, Accreditation Progress Report and any special or
interim accreditation reports, AdvancED shall promptly notify the schocl/school
system/education provider and allow the school/school system/education provider a
time to oppose such process. Nothing contained herein shall obligate AdvancED to
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oppose such process and all cost incurred in opposing said process shall be the
responsihility of the school/school system/education provider seeking protection.

Information shall not be deemed confidential or proprietary for purposes of this policy,
if said information: (a} is already known to AdvancED at the time of disclosure; {b) is or
becomes publicly known through no wrongful act of AdvancED or its agents; or (c} is
disclosed by the actions of a non-restricted third party. Nothing contained herein shall
interfere with the legal obligation of AdvancED to report instances of child abuse, sexual
harassment or discrimination or any other affirmative reporting requirements under
any applicable laws and/or governmental regulations.

PoLICYII]: ACCREDITED AND NON-ACCREDITED STATUSES

3.01

Accredited Status. There are two accreditation statuses that may be conferred on a
school/school system as a result of an External Review. The accreditation status is based on
the performance of a school/school system in areas related to the accreditation standards;
policies, assurances, student performance results, and stakeholder feedback. No provisions
in Policy III prevent a school’s/school system’s accreditation status from being changed
upon a different timeline established due to the findings of a special investigation and/or
possible subsequent monitoring reviews.

Accredited

b. Accredited Under Review

3.02 Non-accredited Status. There are three non-accredited statuses that may be conferred on

a school/school system.

a. Applicant.  The school/school system has submitted formal application for

accreditation but has not yet hosted the Readiness Review. A school/school system may
also be in the applicant category if it has submitted formal application, hosted the
Readiness Review, and been found by the Readiness Review Team and AdvancED
Operations Office to not have the capacity to meet the standards required to earn
accreditation. A school may remain an applicant for no more than two years.
Permission to extend this time period may be granted by the AdvancED Operations
Office. If the school/school system fails to achieve accredited status within the time
period allotted, said school/school system must wait two years and begin the process

- Anew.

An applicant school/school system may not project future or expected accreditation
status, All applicant schools/school systems are not accredited until such status is
officially granted. In any public announcements regarding the school’s/school system’s
pursuit of accreditation, the applicant school /school system must aveid any implication
that applicant status equates with accreditation or automatically leads to accreditation.
AdvancED's Accreditation Divisions shall have full authority and discretion to deny
accreditation status to any school/school system determined by AdvancED to be in
violation of this policy. While an applicant, the school/school system pays full
accreditation fees.

Candidate. The school/school system has submitted formal application and has hosted
the Readiness Review. The Readiness Review Team and AdvancED Operations Office
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3.03

3.04

find that the school/school system has the capacity to meet the standards required to
earn accreditation, but the school/school system has not yet hosted an External Review
Team. A school/school system may remain in candidacy for no more than two years,
This status may be extended upon approval by the AdvancED Operations Office, During
candidacy, the school/school system pays full accreditation fees.

A candidate school/school system may not project future or expected accreditation
status. All candidate schools/school systems are not accredited until such status is
officially granted. In any public announcements regarding the school’s/school system’s
pursuit of accreditation, the candidate school/school system must avoid any implication
that candidacy status equates with accreditation or automatically leads to accreditation.
AdvancED's Accreditation divisions shall have full authority and discretion to deny
accreditation status to any school/school system determined by AdvancED to be in
violation of this policy. ' '

Dropped. The school/school system:

1. Does not meet the Standards or requirements of the accreditation process; or

2. Finds it is no longer abie to meet the AdvancED Standards and/for
accreditation policies and notifies the respective AdvancED Operations Office
that it wishes to have its accredited status dropped; or

3. " Has been Accredited Under Review and fails to make substantial progress on
the Improvement Priorities within the timeframe established by AdvancED
policies and procedures or review team recommendation; or

4. Has been found by an investigative team to no longer adhere to the Standards
and accreditation requirements or procedures (refer to section 6.04); fails to
cooperate with any accreditation team investigation or request for
information; or

" 5. Fails to pay accreditation fees.

The dropped status is effective on the date set by the AdvancED Accreditation
Commission. A school/school system that has been dropped from accreditation must
remove all references to its accredited status from school/school system diplomas,
certificates, websites, buildings, literature, and the like.

A dropped school/school system may seek reinstatement within one year of receiving

. the dropped status. After one year, the dropped school/school system must reapply and .

follow the same procedures as new schools/school systems,

Ongoing Monitoring. The accredited/non-accredited status of a school/school system is
regularly monitored by AdvancED’s Accreditation Divisions and Operations Offices and may
be changed based on new or corrected information provided by the school/school system,
External Review Teain reports reports from Special Reviews, complaints submitted, or
other sources.

Reinstatement. Schools/school systems may request reinstatement of their accredited
status with their original date of accreditation if they were dropped from accredited status
in the prior year. The steps for reinstatement are as follows:

a. School contacts the AdvancED Operations Office to obtain the Request for

Reinstatement form.
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b. School completes the Request for Reinstatement formm and submits its current
accreditation fees, which include annual fees and reinstatement fee, to the Finance
Department.

¢. The AdvancED Accreditation Division Office contacts the school to confirm receipt of the
request and notifies the AdvancED Operations Office.

d. The AdvancED Accreditation Division Office includes the Request for Reinstatement
form with its accreditation actions/recommendations for review by the appropriate
AdvancED Council with final action by the AdvancED Accreditation Commission.

The school’s accreditation term continues. The school is reinstated in its original
accreditation term. The school must satisfy all requirements of the accreditation term in
which it is being reinstated. A school that dropped in its fifth year of the accreditation term
and reinstates must host an External Review upon reinstatement.

POLICY IV: PROCEDURES FOR INITIAL ACCREDITATION

4.01

4.02

4.03

Overview, Schools/school systems seeking initial accreditation must demonstrate that
they meet the AdvancED Standards and policies, have the capacity to support school/school
system improvement, and are committed to growth in student learning and organizational
effectiveness,

General Guidelines. TFollowing are general guidelines for all schools/school systems
seeking initial accreditation: .

a. A school/school system must be in operation for at least two years with demonstrated
financial stability before it may be accredited. '

b. A school/school system must certify that it possesses the appropriate licenses to
operate if licensing is required by local or state statutes.

¢. A school/school system must host a readiness review within two years after applying or
within the time period allotted by the AdvancED Operations Office.

d. A school/school system must host an External Review within two years after becoming
a candidate or within the time period allotted by the AdvancED Operations Office.

e. A school/school system that does not host the Readiness Review or External Review
within the prescribed time period must re-apply.

Application Process. The school/school system must complete and submit all required
application materials, including application dues/fees.

The new school application fee applies to any new school that is making application as a
single school. Schools that apply as part of a group of schools at the same time (such as two
or more schools from a school system or diocese) pay one application fee for the full group._

For example, a school system that wishes to submit applications for muitiple schools pays
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4.04

4.05

4.06

4.07

4.08

only one application fee as long as all of the schools’ applications are submitted at the same
time.

Readiness Review and Candidacy Status. Upon receipt of completed application
materials, the appropriate AdvancED Operations Office coordinates a readiness review to
the school/school system. The purpose of the review is to:

a. Determine if the school/school system has the capacity and integrity to meet and -
adhere to the AdvancED Standards and policies.

b. Determine if the school/school system has the capacity to support continuous school
improvement.

¢. Make a determination if the school/school system should become a candidate for
accreditation or remain as an applicant.

Upon achievement of candidate status, the school/school system completes the Self
Assessment as well as other required documents and prepares for the External Review,

External Review and Accreditation Recommendation. The candidate school/school
system hosts an External Review within two years of receiving candidacy status. The
External Review Team makes an accreditation recommendation that is reviewed, along with
other documentation, by the Operations Office, the AdvancED Council which grants the final
accreditation status, and the AdvancED Cominission or successor board/commission which
reviews and ratifies the final accreditation actions.

Earning Accredited Status. Upon achieving accredited status, the school/school system
engages in the tasks required of all schools/school systems to maintain their accredited
status.

Remaining in Candidacy Status. If accreditation is not conferred on the school/school
system, the school/school system remains as a candidate for accreditation. To achieve
accreditation, the school/school systemn must meet the requirements specified in the
External Review report within one year. It must submit documentation to its respective
AdvancED Operations Office which will make an accreditation recommendation for review
and approval by the appropriate governing authority. If the school/school system fails to
meet the requirements specified in the External Review report, its candidacy status will be
removed.

Schools from a School System that is District Accredited. Schools applying for initial
accreditation that are part of districts or systems that are district accredited use the
following procedures. C )

a. The school completes and submits an application' for accreditation.

b. The school system certifies that the school meets ‘AdvancED accreditation Standards
and is actively engaged in the school system'’s process for quality assurance.

¢. Upon receiving the school system’s certification, the AdvancED Operations Office makes
an accreditation recommendation that is submitted for action to the appropriate
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AdvancED Council for the relevant jurisdiction with ratification by the AdvancED
Accreditation Commission,

d. Upon earning accredited status, the school engages in the school system’s approved
plan for accreditation.

e, If the school is not recommended for accreditation, the school system must submit a
plan for how it will address any noted deficiencies to ensure the school is ready for
accreditation within a year.

PoLICY V: PROCEDURES FOR CONSOLIDATED, REORGANIZED, AND OTHER SCHOOLS

5.01

5.02

5.03.

Consolidated Schools. With the concurrence of the AdvancED Council, a consolidated
school may retain continuing accreditation provided that at least one of the schools
involved in the consolidation is accredited by AdvancED at the time of the consolidation.
There must be no break in accreditation. The school must submit written notification of
consolidation to the appropriate AdvancED Operations Office. The AdvancED Operations
Office will review the notification with the appropriate AdvancED Council for concurrence
and submit appropriate forms/notification to the AdvancED Accreditation Division office,

Reorganized Schools. A new school or schools formed by reorganization of an accredited
school may retain continuing accreditation with the concurrence of the appropriate
AdvancED Council. The reorganized school must submit written notification of its
reorganization to the appropriate AdvancED Operations Office. The AdvancED Operations
Office will review the notification with the AdvancED Council and determine whether the
reorganized school may continue its accreditation or be required to apply as a new school
and follow the new school procedures,

Extension or Branch Campuses. An extension or branch campus of a school can be
accredited as part of the main campus provided the following conditions are met:

a. The extension or branch campus is under the direct supervision of the administrative
head of the main campus school,

b. The extension or branch campus serves students from the main campus (it does not
serve students from more than one school).

¢. The extension or branch campus provides a program of services that are a part of the
total educational program {it does not duplicate services or programs]).

d. The director or supervisor of the extension or branch campus reports directly to the
administrative head of the main campus school.

e, The extension or branch campus operates under the same state education agency school
number as the main campus.

5.04. Schools within a School. Schools within a school are treated as separate schools and are
_ required to comply with all AdvancED accreditation requirements if the state education

agency has provided them with distinct school numbers. If the schools share the same
state-provided schoo! number, they may be treated as one school by AdvancED.
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POLICY VI: PROCEDURES REGARDING COMPLAINTS BY AND ABOUT ACCREDITED SCHOOLS/SCHOOL SYSTEMS

6.01

6.02.

6.03

Written complaint. Any complaints submitted by and about schools/school systems must
be submitted in writing, both paper or electronic notices are acceptable. AH complaints
should include the following infermation to allow for proper review and if determined, in
the sole discretion of AdvancED’s Accreditation Divisions, appropriate investigation:

a. The name, address, phone number, and other pertinent contact information of the
complainant. ’

b. A description of the circumstances or events and any relevant documentation that
support the complaint,

¢. A statement of relationship with the individual involved, if the complainant is not the
agprieved individual. Complaints concerning individual students will only be
investigated or sent to the school if the complaint is made or authorized by a student of
majority age or by an individual that has the legal authority and right to represent the
student. :

d. The name, address, and other contact information for the individual at the
school/school system that has been contacted by the complainant to resclve the
problem or situation,

e. Permission for representatives of AdvancED to access any records concerning the
complainant if such records are not available to the public. '

f. A statement of first-hand knowledge of the substance of the complaint, unless the
complaint is supported by reliable documentation.

Complaints Regarding Child Abuse, Sexual Harassment, or Discrimination. Any
complaint that identifies potential child abuse, sexual harassment, or discrimination on the
part of a student or staff member, shall be forwarded immediately to the appropriate
agency authorized to investigate such complaints. Unsigned complaints concerning
potential child abuse, sexual harassment, or discrimination will be forwarded to the
principal and the superintendent or other similar official in the school/school system’s
organization. Findings by the appropriate agency may result in action by AdvancED’s
governing board or its successor board/commission if the findings are made available to the
governing board.

Individual Grievances. Isolated and individual grievances between a schoolr/school
system and person are not adjudicated. Complaints of that nature, documented and signed
by the person initiating the complaint, will be forwarded to the school/school system. The

~ school/school system shall respond to the complaint within 30 days. A copy of the

complaint and the school/school system'’s response to it will be retained by the appropriate
AdvancED Operations Office. If several individual complaints against a school suggest a
particular violation or pattern of violations which might affect the school/school system’s
ability to meet AdvancED standards or policies, further investigation may be authorized and
shall occur within a reasonable peried of time.
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6.04

Investigation of Complaints. Complaints that are deterinined by AdvancED to sufficiently
identify potential violations of AdvancED Standards or policies will be investigated. Said
determination of whether sufficient grounds exist to begin an investigation is in the sole
discretion of AdvancED.

a, If the investigating body believes that a school's/school system’s response to a
complaint does not address the complaint or if a school/school system fails to address
the complaint in a Hmely manner, the information about the complaint will be shared
with the External Review Team scheduled for the next review of the school/school
system or with representatives of a special investigation team being sent to the
school/schoot system to conduct a special review into the complaint and empowered
with the ability to make a recommendation as to the Accreditation status of the
school/school system. The Special Review Team is charged with investigating said
complaint, as well as, investigating the possible violation of any other AdvancED

-standards and policies that may be discovered through a diligent and thorough
.Investigation, '

b. The findings from an investigation of a complaint may result in changes to a
school/school system'’s accreditation status. The AdvancED Councils, AdvancED
Accreditation Commission, and AdvancED Board of Trustees do not have civil authority
to impose any order of settlement on a school/school system or its representatives.
Complainants seeking a settlement, payment, or compensation should pursue their
concern through the channels offered by a State Department of Education or other legal
authority having jurisdiction over the subject matter.

POLICY VII: APPEAL PROCEDURES

7.01

7.02

7.03

Right to Appeal. A school/school system has the right to appeal a decision made to place
the school/system on Accredited Under Review or drop its accreditation. An accredited
school/school system remains accredited until the final disposition of the appeal. The
accreditation status of the school/school system does not change until all rights of appeal
pursuant to the Policy are exhausted. The appellate process shall be carried out in a timely
and expeditious manner to ensure protection of the public interest and the institution.

Adverse Decision. The AdvancED Accreditation Office shall, no later than fourteen {14)
days after the action is taken to place the school/system on Accredited Under Review or
drop the accreditation, notify the school/school system in writing, delivered by overnight
service or Certified Mail, Return Receipt Requested. The written notification shall specify
the Standards and/or criteria not met. A copy of this Policy shall be provided to the
school/school system along with a notice of the adverse decision. After the Council vote for
an adverse decision, if no notice intent to appeal is filed as provided in Section 7.04 below,
the decision becomes final following ratification by the AdvancED Accreditation’
Commission.

Grounds for Appeal. The grounds on which an appeal may be taken are (2} departure by
the Commission from the procedures established by written policy or agreement or by
recognized custom which is of such significance as to affect materially the adverse decision;

{b) the citing by the Commission of factually incorrect information as basis for its decision
which is of such significance as fo affect materially the Commission’s adverse action; (¢}
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7.04

bias, as evidenced by a demonstrable intent on the part of evaluators, the Commission, or
the Commission’s professional staff to prejudice the evaluation or other review of the
institution’s status of accreditation, such bias being of such significance as to affect
materially the Commission’s adverse accrediting action; or (d} the adverse action is
arbitrary and capricious.

Appeal Procedures. A school/school system wishing to appeal shall do so in accordance
with the procedures set forth below:

d.

The schdol/school system shall file its intent to appeal-the accreditation decision to
place the school/system on Accredited Under Review or drop the accreditation within

“ten (10) days of receipt of the written notice of the decision for adverse action, See

Section 7.03 for grounds for an appeal. A notice of an intent to appeal shall be filed only
with the prior authorization of the governing board of the institution.

The notice of intent to appeal shall be submitted via overnight service or Certified Mail,
Return Receipt Requested to the President/Chief Executive Officer of AdvancED. The
notice of intent to appeal shall contain a statement of the ground(s} on which the appeal
will be made but need not provide evidence in support of the appeal.

The school’s/school system'’s written appeal shall be submitted within twenty (20) days
of filing notice of intent to appeal in person or by certified mail, return receipt
requested, with President/Chief Executive Officer. The school’s/school system’s written
appeal shall set forth the evidence and its argument as the basis for its appeal. Only
evidence previously submitted to AdvancED may be included in the submission. New
evidence will not be considered. At the time of filing the written appeal, the
school/school system shall advise the President/Chief Executive Officer whether it will
present oral arguments at the appeals hearing and, if so, with or without legal counsel.
In the event the school/school system determines not to send representatives to the
appeals hearing, then AdvancED shall likewise not send representatives to the hearing,
and the Appeals Panel will be authorized to decide the appeal based on the written
submissions of the parties. Within fifteen (15) days following receipt of the written
appeal, the Commission shall submit its response in writing to the President/Chief
Executive Officer with a copy to the school/school system.

The school/school system shall submit to the President/Chief Executive Officer a bond
for costs of the appeal in the amount of twenty-five thousand dollars ($25,000.00) that
accompanies the notice of intent to appeal. After the costs of the appeal have been
deducted from the amount of the bond, any unused portion of the bond shall be
returned to the school/school system. If the costs of the appeal exceed the amount of
the bond, the school/school system shall pay the additional costs to AdvancED,

A Panel of three impartial evaluators shall be selected by the AdvaricED President/Chief
Executive Officer, and confirmed by the AdvancED Accreditation Commission, to hear
the school/school system’s appeal. The Panel shall be selected from a standing appeals
body appointed by the AdvancED Accreditation Cominission to serve for staggered
three year terms. The standing appeals body shall be comprised of educators who are
knowledgeable about accreditation requirements but do not hold any other appointed,
paid, or elected position with AdvancED. At least one member of the standing appeals
body shall be a public member. If the school/school system has good cause to believe
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that any member of the standing appeals body should not hear the school’s/school
system'’s appeal, it shall notify the President/Chief Executive Officer in writing of the
basis for its objection at the time it submits its written appeal. Objections to the
composition of the Panel shall be heard and ruled upon by the Chair of the AdvancED
Accreditation Commission in consultation with the President/Chief Executive Officer.
The President/Chief Executive Officer will promptly notify the school/school system of
the names of the members of the Appeals Panel and the date and place of the hearing.
The President/Chief Executive office will transmit a copy of the school’s/school
system’s appeal documents and the Commission's response to each member of the
Appeals Panel in advance of its meeting.

The Appeals Panel will meet within sixty {60} days of receipt of the school/school
system'’s intent to appeal. The school/school system shall not have the right to cross-
. examine individual agents of AdvancED staff. AdvancED may request that its legal
counsel be present to advise the panel members. The school/school system may
request that the appeal hearing be transcribed. No audio-taping or video-taping of the
appeal is permitted. Evidence in support of the appeal shall be limited to that evidence
presented to the Commission prior to making its adverse accrediting action except as
hereinafter provided. The Appeals Panel shall consider evidence bearing only upon the
grounds specified for the appeal. Additional written materials or evidence not
presented to the Commission at the time of its original decision as a part of its review
{or of its decision following a remand as provided below) may not be presented to the
Appeals Panel. Other than at the appeals hearing, the Appeals Panel shall not meet with
representatives of either the school/school system or the Commission.

The decision of the Appeals Panel shall be determined by majority vote. In the event of a
tie vote, the appeal shall be deemed denied. The Appeals Panel shall meet in executive
session to reach its decision following the close of hearing, Appeals hearings shall not be
- conducted as if they were judicial proceedings. Rules of evidence, pre-hearing discovery,
the right to subpoena witmesses, and the right to cross examine witnesses shall not be
permitted, provided however, members of the Appeals Panel may ask questions of the
schools/school systems and the Commission's representatives present at a hearing. The
school/school system appealing an adverse accrediting action shall bear the burden of
proof and may be represented by legal counsel at the hearing to present or assist in the
presentation of the school’s/school system’s appeal. The Commission may be
represented by legal counsel at the hearing, The chairperson of the Appeals Panel may
limit the presentations of the school/school system and the Commission to one half
hour each, provided however, the time for presentations and questioning may be
extended to either or both parties as determined in the sole discretion of the
chairperson. The order of presentation shall be first, the school/school system and
second, the Commission. Within the sole discretion of the chairperson as to time and
scope, the Appeals Panel may permit the school/school system to present final
comments and/or arguments following the Commission's presentation. Nothing herein
shall be deemed to require either the school/school system or the Commission to make
any oral presentation at the Appeals Panel hearing and the failure to do so shall have no
bearing or relevance in reaching a decision by the Appeals Panel. The Appeals Panel
decision shall contain the Panel’s ruling together with the reasons therefore as well as
any additional information deemed pertinent by the Panel and shall be the only written
-decision of the Panel. - - - - - '
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The Appeals Panel decision shall be filed by the Appeals Panel with the President/Chief .
Executive Officer on or before the tenth (10th) day following the close of the hearing.
The Appeals Panel shall have the authority to affirm, amend, reverse or remand the
Adverse Action and will direct the Commission to implement the decision in a manner
consistent with the Appeals Panel’s decisions or instructions. in a decision to remand .
the adverse action to the Commission for further consideration, the Appeals Panel must
identify specific issues that the Commission must address. The Appeals Panel shall
inform the school/school system and the AdvancED Accreditation Commission of its
decision within seven {7) days of flling its decision with the President/Chief Executive
Officer.

All expenses of the appeal, including all expenses of the members of the Appeals Panel,
are to be borne fully by the school/school systerm submitting the appeal.

The Appeals Panel can either uphold the decision of the AdvancED Accreditation
Commission or remand the decision to the AdvancED Accreditation Commission for
reconsideration. If the Appeals Panel upholds the decision of the AdvancED
Accreditation Commission, the action is final, ’

If the Appeals Panel remands the decision to the AdvancED Accreditation Commission
for further consideration and the Commission adheres to its original decision, the
matter shall be considered final.
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AdvancED Standards for Quality Corporations

Standard 1: Purpose and Direction

The corporation maintains and communicates at all levels of the organizatlon a purpose
and direction for ethical business practices, corporation effectiveness, and continuous .
improvement that commit to high expectations for learning as well as shared values and
beliefs about teaching and learning,

Standard 2: Governance and Leadership
The corporation operates under governance and leadership that promote and
support student performance and corporation effectiveness.

Standard 3: Teaching and Assessing for Learning

The corporation’s curriculum, instructional design, support services, assessment .
practices, and proprietary practices guide and ensure teacher effectiveness and student
learning across all programs, :

Standard 4: Resources and Support Systems
The corporation ensures that all schools provide services that support the corporation
purpose and direction to ensure success for all students.

Standard 5: Using Results for Continuous improvement _

The corporation implements a comprehensive assessment system that generates a range of
data about student learning and corporation and school effectiveness and uses the results to
guide continuous improvement. ‘
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Purpose and Direction

The corporation maintains and communicates at all fevels of the
organization a purpose and direction for ethical business practices,
corporation effectiveness, and continuous improvement that commit
to high expectations for learning as well as shared values and beliefs
about teaching and learning.

INDICATOR 1.1

The corporation engages in a systematic, inclusive, and comprehensive process to
teview, revise, and communicate a corporation-wide purpose for student success
and corporation effectiveness.

Level4  The corporation’s process for review, revision, and communication of the corporation’s
purpose is clearly documented, and a record of the use and results of the process is
maintained. The process is formalized and implemented with fidelity on a regular
schedule. The process includes participation by representatives selected at random from
all stakeholder groups. The purpose statement clearly focuses on student success and
corporation effectiveness,

Level3  The corporation’s process for review, revision, and communication of the purpose statement
' is documented. The process is formalized and implemented on a regular schedule, The
process includes participation by representatives from all stakeholder groups. The purpose
statement focuses on student success and corporation effectiveness.

.Level 2 The corporation has a process for review, revision, and communication of its purpose. The
process has been Implemented. The process includes participation by representatives from
stakeholder groups. The purpose statement focuses primarily on corporation effectiveness
and scmewhat on student success.

Level T No process to review, revise, or communicate a corporation purpose exists. Stakeholder
groups are rarely asked for input regarding the purpose of the corporation.
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Standard 1: Purpose and Direction

INDICATOR 1.2

The corporation ensures that each school engages in a systematic, inclusive, and
comprehensive process to review and communicate a school purpose for student
success that is aligned to the corporation purpose.

- Level4  Corporation policies, procedures, and agreements clearly outline the expectations for schools
regarding a systematic, inclusive, and comprehensive process for review and communication
of a purpose for student success that is aligned to the corporation’s purpose. Corporation
personnel monitor and maintain data about each school and provide feedback and training
for the improvement of the implementation of the process to school personnael.

Level3  Corporation policies, procedures, and agreements outline the expectations for schools
regarding a systematic, inclusive, and comprehensive process for review and communication
of a purpose for student success aligned to the corporation purpose. Corporation personnel
monitor and maintain data about each school and provide feedback for the improvement of
the implementation of the process to school personnel.

Ltevel2  Corporation policies, procedures, and agreements outline the expectations for schools
regarding a process for review and communication of a purpose for student success that
is aligned to the corporation purpose, Corporation personnel monitor each school and
sometimes provide feadback for the improvement of the implementation of the process to
school personnel.

Level 1 - Corporation policies outline the expectations for schools regarding a process for review and
communication of a purpose for student success that is aligned to the corporation purpose.
Corporation personnel occasionally monitor each school and serimetimes provide feedback
concerning the process to school personnel.
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Standard 1: Purpose and Direction

INDICATOR 1.3

The corporation, school leadership, and staff at all levels of the corporation commit
to a culture that is based on shared values, beliefs and innovation about teaching

and learning; ethical business and professional practices; and corporation and school
effectiveness. This culture supportschallenging educational programs and equitable
learning experiences that enable students to achieve learning, thinking, and life skills.

lLevel 4

Level 3

Level 2

Level1

Commitment to shared values and beliefs about teaching and learning and corporation

and school effectiveness is clearly evident in documentation and decision making. This
commitment is always reflected in communication among leaders and staff, Challenging
educational programs and equitable learning experiences are implemented in a measurable
way so that all students achieve learning, thinking, and life skills. Evidence indicates a strong
commitment to instructional practices that include active student engagement, a focus on
depth of understanding, and the application of knowledge and skills. Corporation leadership
and staff hold one another accountable to high expectations for ethical business and proprietary
professional practices and corporation innovation.

Commitment to shared values and beliefs about teaching and learning and corporation and
school effectiveness is evident in documentation and decision making. This commitment

is regularly reflected in communication among leaders and staff, Challenging educational
programs and equitable learning experiences are implemented so that all students achieve
learning, thinking, and life skilis, Evidence indicates a commitment to instructional practices that
include active student engagement, a focus on depth of understanding, and the application

of knowledge and skills. Corporation leadership and staff share high expectations for ethical
business and proprietary professional practices.

Cormmitment to shared values and beliefs about teaching and learning and corporation and
school effectiveness is sometimas evident in documentation. This commitment is sometimes
reflected in communication among leaders and most staff, Some challenging educational
programs and learning experiences are implemented so that all students achleve some degree of
Iearning, thinking, and life skills. Evidence Indicates some commitment to instructional practices
that include active student engagement, a focus on depth of understanding, and the application
of knowledge and skills. Corporation and school leadership maintain high expectations for
ethical business and proprietary professional practices.

Minimal or no evidence exists that indicates the culture of the corporation is based on shared values
and beliefs about teaching and learning and corporation and school effectiveness. Educational
programs chalienge few or no students and are previded in way that few students achieve learning,
thinking, and life skills. Instructional practices rarely include active student engagement, a focus on
depth of understanding, and the application of knowledge and skills. Little or no commitment to
high expectations for ethical business and professional practices are evident.
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Standard 1: Purpose and Direction
INDICATOR 1.4

Leadership at all levels of the corporation implement a continuous improvement
process that provides clear direction for improving systems that support student
learning and corporation effectiveness.

Levelq Leaders at all levels of the corporation require the use of a documented, systematlc continuous

' improvement process for improving student learning and the systems that support learning and
corporation effectiveness, All stakeholder groups work collaboratively and consistently in authentic
and meaningful ways that build and sustain ownership of the corporation’s purpose and direction.
Personnel systeratically maintain, use, and communicate a profite with current and comprehensive
data on student, schoo}, and corporation performance. The profile contains thorough analyses of a
broad range of data used to identify goals for the improvement of systems that support student learning
and corporation effectiveness and that are aligned with the corporation’s purpose, All improvement
goals have measurable performance targets. The process inclides action planning that identifies
measurable objectives, strategies, activities, resources, and timelines for achleving all improvement
goals. Corparation parsonnel hold one another accountable for and evaluate the overall quality of the
implementation of all interventions and strategles. The process Is reviewed and evaluated regularly.
Documentation that the process is implemented with fidelity and yields improved student achievement
and systems that support student learning and corporation effectiveness is available and communicated
to stakeholder groups,

level 3 Leaders at all levels of the corporation implement a documented, systematic continuous improvement
process for improving student learning and the systems that support learning and corporation
effectiveness, All stakeholder groups are engaged in the process. Personnel maintain a profite with
current and comprehensive data on student, school, and corporation performance. The profile contains
analyses of data used to Identify goals for the improvement of systems that support student learning
and corporation effectiveness and that are aligned with the corporation’s purpose, Improvement goals
have measurable performance targets. The process includes action planning that identifies measurable
objectives, strategles, activittes, resotirces, and timelines for achieving Improvement goals, Leaders hotd
all personnel accountable for and evaluate the overall quality of the implementation of all interventions
and strategles. The process Is reviewed and evaluated, Documentation that the process yields improved
student achievement and systems that support student learning and corporatlon effectivenessis
available and communicated to community groups.

Level2 Most leaders throughout the corporation implement a continuous Improvement process for improving
student learning and the systems that support tearning and corporation effectiveness. Some stakeholder
groups are engaged in the process. Personnel maintain a profile with data on student, school, and
corporation performance, The profile contains data used to identify goals for the Improvement of
achievement, instruction, and corporation effectiveness that are aligned with the corporation’s purpose,
The process includes action planning that identifies measurable objectives, strategies, activities,
resources, and timelines for achleving improvement goals. Most interventions and strategies are
implemented with fidelity. Some documentation that the process yields Improved student achlevement
and systems that support student learning and corporation effectiveness Is available,

Level 1 A continuous improvement process for improving student learning and the systems that support
learning and corporation effectiveness is used randomly and/or ineffectively. The profile is rarely
updated or used by personnel and contains little or no useful data. Goals selected for improvement,
if they exist, reflect the minimum required by governmental or organizational oversight agencies.

Few or no interventions and strategies are implemented with fidelity. Documentation linking the
process to improved student achievement and systems that support student Ieammg and corporation
effectiveness is unctear or non-existent.
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Governance and Leadership
The corporation operates under governance and leadership that
promote and support student performance and corporation effectiveness.

INDICATOR 2.1

The corporation’s policies, practices, and agreements ensure effective
administration of the corporation and its schools.

Leveld  Policies, practices, and agreements clearly and directly support the corporation’s purpose,
direction, and the effective operation of the corporation and its schools. Policies, practices,
and agreements require and have mechanisms in place for monitoring systems that support
corporation effectiveness, student learning, effective instruction, and assessments that produce
equitable, challenging and meaningful learning expertences for all students. There are palicies,
practices, and agreements requiring and giving direction for professional growth of all staf,
Polictes, practices, and agreements provide clear requirements, direction for, and oversight of
proprietary information and practices and fiscal management at alf levels of the corporation.

Level3  pPolicies, practices, and agréements support the corporation’s purpose, direction, and the
effective operation of the corporation and its schools. Policies, practices, and agreements
promote systerns that support corporation effectiveness, student learning, effective instruction,
and assessments that produce equitable, challenging and meaningful learning experiences for
all students. There are policies, practices, and agreements regarding professional growth of all
staff. Policies, practices, and agreements provide requirements, direction for, and oversight of
proprietary information and practices and fiscal management at all levels of the corporation,

Level2  Policies, practices, and agreements generally support the corporation’s purpose, direction,
and the effective operation of the corporation and its schools. Most policies, practices, and
agreements promote systems that support corporation effectiveness, student learning,
effective instruction, and assessments that produce equitable, challenging and meaningful
learning experiences for all students. There are policies, practices, and agreements regarding
professional growth of staff. Policies, practices, and agreements provide requirements and
oversight of proprietary information and practices and fiscal management,

Level1  Little connection exists between policies, practices, and agreements of the corporation and the

purpose, direction, and effective operation of the corporation and its schools. Policies, practices,
and agreements seldom or never address systems that support corporation effectiveness,
student learning, effective instruction, or assessments that produce equitable, challenging

or meaningful learning experiences for students. There are few or no policies, practices,

or agreements regarding professional growth of staff, Policies and agreements provide
requirements for oversight of proprietary information and practices and fiscal management,
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Standard 2: Governance and Leadership

INDICATOR 2.2

The governing authority member(s) operates responsibly and functions effectively.

Level 4

Level 3

Level 2

Level 1

The governing authority has implemented a process to evaluate decislons and actions to
ensure they are in-accordance with defined rofes and responsibilities, a formally adopted
code of ethics, and free of conflict of interest. The governing authority is required to
participate in a systematic, formal professional development process regarding roles and
the responsibilities of the governing authority member(s). The professional development
curriculum also includes conflict resolution, decision-making, supervision and evaluation,
and fiscal responsibility. The member(s) complies with all policies, procedures, agreements,
laws and regulations and function for the benefit of effective corporation and school
operations and student learning.

The governing authority has a process to ensure that its decisions and actions are in
accordance with defined roles and responsihilities, a code of ethics, and free of conflict of
interest, The governing authority member(s) participates in a systematic, formal professional
development process regarding roles and the responsibilities of the governing authority
member(s). The governing authority complies with all policies, procedures, agreements, laws,
and regulations, and function for the benefit of the corporation and schools.

The governing authority ensures that decisions and actions are in accordance with defined
roles and responsibilities, are ethical, and free of conflict of interest. The governing authority
member(s) participates in professional development regarding roles and the responsibilities
of the governing authority. The governing authority complies with all policies, procedures,
agreements, laws, and regulations.

The governing authority has no method for or does not ensure that decisions and actions
are free of conflict of interest, are ethical, and in accordance with defined roles and
responsibilities. Governing authority membet(s) rarely or never participate in professional
development regarding roles and the responsibilities of the governing authority. Evidence
indicates the governing authority-does not always comply with policies, procedutres,
agreements, laws, and regulations.
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Standard 2: Governance and Leadership

INDICATOR 2.3

The governing authority ensures that the leadership at all levels has the
autonomy to meet goals for achievement and instruction and to manage day-to-
day operations effectively.
Level4  The governing authority consistently protects, supports, and respects the autonomy

of corporation and school leadership to accomplish goals for achievement, instruction,
corporation and school effectiveness, and to manage day-to-day operations of the
corporation and its schools, The governing authority maintains a clear distinction
hetween its roles and respansibilities and those of the corporation and school leadership,

Level3  The governing authority protects, supports, and respects the autonomy of corporation
and school leadership to accomplish goals for improvement in student learning and -
Instruction, corporation and school effectiveness, and to manage day-to-day operations
of the corporation and its schools. The governing authority maintains a distinction
between its roles and responsibilities and those of corporation and school leadership.

Level2  The governing authority generally protects, supports, and respects the autonomy of
corporation and school leadership to accomplish goals for improvement in corporation
and school effectiveness, student learning and instruction, and to manage day-to-day
operations of the corporation and its schools. The governing authority usually maintains
a distinction between its roles and responsibilities and those of corporation and school
leadership. ‘

Level 1 The governing authority rarely or never protects, supports, and respects the autonomy
of corporation or school leadership to accomplish goals for corporation and school
effectiveness, improvement in student learning and Instruction, and to manage day-
to-day operations of the corporation and its schools. The governing authority does not
distinguish between its roles and responsibilities and those of corpaoration or school
leadership or frequently usurps the autonomy of corporation or school leadership.
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Standard 2: Governance and Leadership

INDICATOR 2.4

Leadership and staff at all levels of the corporation foster a culture consistent
with the corporation’s purpose and direction.

Level4  Leaders and staff throughout the corporation deliberately and consistently align their
decisions and actions toward continuous improvement to achieve the corporation’s
and schools’ purposes, They encourage, support, and expect all personnel to maintain
high standards, and to hold students to high standards in the prescribed educational
programs. All stakeholder groups are collectively accountable for maintaining
and improving systems that support student learning and corporation and school
effectiveness. Leaders throughout the corporation actively and consistently support
and encourage innovation, collaboration, shared leadership, and rigorous professional
growth. The culture is characterized by collaboration and a sense of community among
all stakeholder groups. ) '

Level3  Leaders and staff throughout the corporation align their decisions and actions toward
continuous improvement to achieve the corporation’s and schools’ purposes. They
expect all personnel to maintain high standards, and to hold students to high standards
in the prescribed educational programs. All leaders and staff are collectively accountable
for maintaining and improving systems that support student learning and corporation
and school effectiveness. Leaders throughout the corporation support innovation,
collaboration, shared leadership, and professional growth, Thie culture is characterized
by collaboration and a sense of community.

Level2  Mostleaders and staff within the corporation make some decisions and {ake some
actions toward continuous improvement. They expect all personnel and students to
be held to standards, Leaders and staff express a desire for collective accountability
for maintaining the systems that support student [earning and corporation and
school effectiveness. Leaders sometimes support innovation, collaboration, shared
teadership, and professional growth, The culture is characterized by a minimal degree of
collaboration and iimited sense of community.

Level 1  Decisions and actions seldom or never support continuous improvement. Leaders may
“or may not expect personnel and students to be held to standards. There is little or no
evidence of or desire for collective accountabhility for student learning. Leaders seldom
or never support innovation, collaboration, shared leadership, and professional growth.
The culture is characterized by a minimal degree of collaboration and little or no sense of
community.
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Standard 2: Governance and Leadership

INDICATOR 2.5

Leadership engages defined stakeholder groups effectwe]y in support of the
corporation’s purpose and direction.

Level 4

Level 3

Level 2

Level T

Leaders consistently communicate effectively with approptiate and varied representatives
from defined stakeholder groups, provide opportunities for stakeholder groups to shape
declsions, solicit feedback and respond to stakeholder groups, work collaboratively

on corporation and school improvement efforts, and provide and support meaningful
leadership roles for stakeholder groups. Corporation and school leaders’ proactive and
persistent efforts resuit in measurable, active stakeholder group participation; positive
engagement in the corporation and its schools; a strong sense of community; and ownership,

Leaders communicate effectively with appropriate and varied representatives from
stakeholder groups, provide opportunities for stakeholder groups to shape decisions, solicit
feedback and respond to stakeholder groups, work collaboratively on corporation and school
improvement effarts, and provide and support meaningful leadership roles for stakeholder
groups. Corporation and school leaders’efforts result in measurable, active stakeholder
group participation; engagernent in the corporation and its schoois, a sense of community;
and ownership.

Leaders sometimes communicate effectively with stakeholder groups, provide opportunities
for stakeholder groups to shape decisions, solicit feedback from stakeholder groups,

work collaboratively on corporation and school improvement efforts, and provide some
leadership roles for stakeholder groups. Corporation and school leaders’ efforts result in some
stakeholder group participation and engagement in the corporation and its schools,

Leaders rarely or never communicate with stakeholder groups. Little or no work on
corporation or school improvement efforts is celiaborative, and stakeholder groups have
little or no opportunity for leadership. Corporation and school leaders’ efforts result in limited
or no stakeholder group participation and engagement in the corporation or its schools,
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Standard 2: Governance and Leadership

INDICATOR 2.6

Corporation quality assurance processes and leadership and staff supervision and
evaluation processes result in improved professional practice in all areas of the
corporation and improved student success and corporation effectiveness.

Level4  The primary focus of the criteria and processes of corpotation quality assurance, supervision, .
and evaluation are improving professional practice in all areas of the corporation and ensuring
student success and corporation effectiveness, Corporation quality assurance, supervision,
and evaluation processes are consistently and regularly implemented. The results of the
corporation quality assurance, supervision, and evaluation processes are carefully analyzed
and used to monitor and effectively adjust professional practice throughout the corporation
and ensure student learning and corporation effectiveness.

Level3  The focus of the criteria and processes of corporation quality assurance, supervision, and
evaluation is improving professional practice throughout the corporation and tmproving
student success and corporation effectiveness. Corporation quality assurance, supervision,
and evaluation processes are regularly implemented. The results of the corporation quality
assurance, supervision, and evaluation processes are used to monitor and effectively
adjust professional practice throughout the corporation and improve student learning and
corporation effectiveness.

Level2  The criteria and processes of corporation quality assurance, supervision, and evaluation
include references to corporation-wide professional practices and student success.
Corporation quality assurance, supervision, and evaluation processes are implemented at
minimal levels. The results of the supervision and evaluation processes are used sometimes
to monitor and effectively adjust professional practice and improve student learning and
corporation effectiveness,

Level1  The criteria and processes of corporation quality assurance, supervision, and evaluation have
- little or no focus on improving professional practice or student success. Corporation quality
assurance, supervision, and evaluation processes are randomly implemented, if at all. Results
of the corporation quality assurance, supervision, and evaluation processes, if any, are used
rarely or never. -
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Teaching and Assessing for Learning

The corporation’s curriculum, instructional design, support services,
assessment practices, and proprietary practices guide and ensure
teacher effectiveness and student learning across all programs.

INDICATOR 3.1

The corporation’s approved curriculum provides equitable-andchallenging learning -~

experiences that ensure all students have sufficient opportunities to develop
learning, thinking, and life skills that lead to success at the next level,

Level4  Curriculum and learning experiences in each school's programs/courses/classes provide
all students with challenging and equitable opportunities to develop learning, thinking,
and life skills that align with the corporation’s and school’s purposes. Evidence clearly
indicates curriculum and learning experiences prepare students for success at the next level,
Programs/courses/classes that are alike have the same high learning expectations across all
schools in the corporation. Teachers in all schools implement the corporation’s approved
instructional design and proprietary practices with fidelity in ways that support achievement
of expectations. :

Level 3 - Curriculum and learning experiences in each program/course/class provide all students
with challenging and equitable opportunities to develop [earning, thinking, and life skills.
There is some evidence to indicate curriculum and learning experiences prepare students for
sutccess at the next level. Programs/courses/classes that are alike have equivalent learning
expectations across the corporation, Teachers tn all schools implement the corporation’s
instructional design and proprietary practices in ways that support achievement of
expectations,

Level2  Curriculum and learning experiences in each program/course/class provide most students
across the corporation with challenging and equitahle opportunities to develop learning,
thinking, and life skills, There is little evidence to indicate curriculum and learning
experiences prepare students for success at the next levei, Most programs/courses/classes
that are alike have equivalent learning expectations, Teachers implement the corporation’s
instructional design and proprietary practices.

Level 1 Curriculum and learning experiences in each program/course/class across the corporation
provide few or no students with challenging and equitable opportunities to develop
learning, thinking, and life skills. There is no evidence to indicate how successful students
will be at the next level. Programs/courses/classes that are alike In different scheols or
even within a school do not always have the same learning expectations. The corporation’s
instructional design and proprietary practices are not evident,
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Standard 3: Teaching and Assessing for Learning

INDICATOR 3.2

Curriculum, instruction, and assessment throughout the corporation are monitored
and adjusted systematically in response to data from multiple assessments of
student learning and an examination of professional practice.

Level 4

Level 3

Level 2

Level 1

Using data from multiple assessments of student learning and an examination of professional
practice, corporation and school personnel systematically monitor and adjust curricufum,
instruction, and assessment to ensure alignment with learning, thinking, and life skilis and
alignment with goals for achievement and instruction and statements of purpose. There

is a systematic, collaborative process in place to ensure alignment each time curriculum,
instruction, and/or assessments are reviewed or revised at the corporation or school level,
The continuous improvement pracess has clear guidelines to ensure that alignment with
learning, thinking, and life skills as well as alignment with the corporation’s and school’s
purposes are maintained and enhanced in curriculum, Instruction, and assessment.

Using data from student assessments and an examination of professional practice,
corporation and school personnel monitor and adjust curriculum, instruction, and
assessment to ensure alignment with learning, thinking, and life skills and alignment with
goals for achievement and instruction and statements of purpose. There is a process in place
to ensure alignment each time curriculum, Instruction, and/or assessments are reviewed or
revised at the corporation or school level, The cantinuous improvement process ensures that
alignment with learning, thinking, and life skills as well as alignment with the corporation’s
and school’s purposes are maintained and enhanced in curriculum, instruction, and
assessmerit.’

Corporation personnel monitor and adjust curriculum, instruction, and assessment to
ensure for alignment with learning, thinking, and life skills and alignment with the goals

for achievement and instruction and statements of purpose. A process is implemented
sometimes to ensure alignment when curricutum, instruction, and/or assessments are
reviewed or revised at the corporation or school level, There is limited evidence that the
continuous improvement process ensures alignment with learning, thinking, and life skills or
the corporation’s or school’s purpose in curricutum, instruction, and assessment.

Corporation petsonnel rarely or never monitor and adjust curriculum, instruction, and
assessment to ensure alignment with learning, thinking, and life skills or alignment with

the goals for achievement and instruction and statements of purpose. No process exists to
ensure alignment when curriculum, instruction, and/or assessments are reviewed or revised.
There is {ittle or no evidence that the continuous improvement process is connected with
alignment of the corporation’s learning, thinking, and life skifls or purpose in curriculum,
instruction, and assessment,
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Standard 3: Teaching and Assessing for Learning

INDICATOR 3.3

Teachers in each school throughout the corporation engage students in their
learning through instructional strategies that ensure achievement of learning
expectations.

Level 4

Level 3

Level 2

Level 1

" ¢ollaboration, self-reflection, devélopment of critical thinking skills; address individisal

Teachers in each school throughout the corporatton are consistent and deliberate in using
the approved or proprietary instructional strategies that align with learning, thinking, and
life skills. The corporation’s approved proprietary instructional strategies require student

learning needs of each student; and require students to apply knowledge and skills, integrate
content and skills with other disciplines, and use technologles as instructional resources and
learning tools.

Teachers In each school throughout the corporation use the approved or proprietary
instructional strategies that align with learning, thinking, and life skills, The corporation’s
proprietary instructional strategies require student coltaboration, self-reflection, and
development of critical thinking skills. The proprietary instructional strategies permit
teachers to personalize instructional strategies and interventions to address individual
learning needs of students when necessary, Teachers use instructional strategies that require
students to apply knowledge and skills, integrate content and skills with other disciplines,
and use technologies as instructional resources and learning tools.

Teachers in most schools sometimes use instructional strategies that require student
coliaboration, self-reflection, and development of critical thinking skilis, Teachers personalize
instructional strategies and interventions to address individual learning needs of groups

of students when necessary. Teachers sometimes use instructional strategies that require
students to apply knowledge and skills, integrate content and skills with other disciplines,
and use technologies as instructional resources and learning tools,

Teachers rarely or never use instructional strategies that require student collaboration, self-
reflection, and development of critical thinking skills. Teachers seldom or never personalize
instructional strategles. Teachers rarely or never use instructional strategies that require
students to apply knowledge and skiils, integrate content and skills with other disciplines,
and use technologles as instructional resources and learning tools.
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Standard 3: Teaching and Assessing for Learning

INDICATOR 3.4

Corporation and school leaders monitor and support the improvement of
instructional practices of teachers to ensure student success.

Level 4  Corporation and school leaders formally and consistently monitor instructional practices
through supervision and evaluation procedures beyond classroom observation to ensure
that they 1) are aligned with the corporation’s values and beliefs about teaching and
learning, 2) are teaching the approved curriculum, 3) are directly engaged with all students in
the oversight of their learning, and 4} use content-specific standards of professional practice
and/or program standards for developmentally appropriate practice.

Level3  Corporation and school Jeaders formally and consistently monitor instructional practices
through supervision and evaluation procedures to ensure that they 1) are aligned with the
corporation’s values and beliefs about teaching and learning, 2) are teaching the approved
curriculum, 3) are directly engaged with all students in the oversight of their learning, and
4) use content-specific standards of professional practice and/or program standards for
developmentally appropriate practice,

Level2  Corporation and school leaders monitor instructional practices through supervision and
evaluation procedures to ensure that they 1) are aligned with the corporation’s values
and beliefs about teaching and learning, 2} are teaching the approved curriculum, 3} are
directly engaged with all students in the oversight of their learning, and 4} use content-
specific standards of professional practice and/or program standards for developmentally
appropriate practice,

Level1  Corporation and school leaders occaslonally or randomly monitor instructional practices
through supervision and evaluation procedures to ensure that they 1) are aligned with the
corporation’s values and beliefs about teaching and learning, 2) are teaching the approved
curriculum, 3) are directly engaged with all students in the oversight of their learning, and
4) use content-specific standards of professional practice and/or program standards for
developmentally appropriate practice. : '
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Standard 3: Teaching and Assessing for Learning

INDICATOR 3.5

The corporation operates as a collaborative learning organization through
structures that support improved instruction and student learning across the
corporation.

Level 4  The corporation and schoql staff participate in collaborative learning communities that
meet both informally and formally on a regular schedule. Frequent collaboration occurs
across program, grade levels, content areas, and/or other corporation divisions. Corporation

—and schiool staff members imiplement a formal process carporation-wide that promotes
productive discussion about student learning and the systems that support student learning.
Learning from, using, and discussing the results of Inquiry practices such as action research,
the examination of student work, reflection, study teams, and peer coaching are a part of
the daily routine of corporation and school personnel, Corporation personnel can clearly
link collaboration to improvement results in instructional practice, corporation and school
effectiveness, and student performance, :

Level/ 3  The corporation and school staff participate In collaborative learning communities that
meet both infoermaily and formally. Coilaboration often occurs across programs, grade
fevels, content areas, and other corporation divisions. Corporation and school staff members
have been trained to implement a formal process that promotes discussion about student
learning and the systems that support student learning. Learning from, using,-and discussing
the results of inquiry practices such as action research, the examination of student work,
reflection, study teams, and peer coaching occur regularly among corporation and school

. personnel, Corporation personnel indicate that collaboration causes improvement results in

instructional practice, corporation and school effectiveness, and student performance.

Level 2 Some corporation and school staff participate in collaborative learning communities that
meet both informally and formally. Collaboration occasionally occurs across programs, grade
levels, content areas, and other corporation divisions, Corporation and schools staff members
promote discussion about student learning and the systems that support student learning.
Learning from, using, and discussing the results of inquiry practices such as action research,
the examination of student work, refiection, study teams, and peer coaching sometimes
occur among corporation and school personnel. Corporation personnel express beliefin the
value of collaborative learning communities.

Level 7 Collaborative learning communitles randomly self-organize and meet informally.
Collaboration seldom accurs across program, grade levels, content areas, or in other
corporation divisions, Corporation and school staff members rarely discuss student learning
or the systeims that support student learning. Learning from, using, and discussing the results
of inquiry practices such as action research, the examination of student work, reflection,
study teams, and peer coaching rarely occur among corporation and school personnel,
Corporation personnel see little value in collaborative learning communities.
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Standard 3: Teaching and Assessing for Learning

INDICATOR 3.6

Teachers implement the corporation’s approved instructional processes in support
of student learning.

Level 4  Allteachers in each school throughout the corporation systematically use an instructional
' process that clearly Informs students of learning expectations and standards of performance,
- Exemplars are provided to guide and inform students, The process requires the use of
multiple measures, including formative assessments, to inform the ongoing modification of
instruction and provide data for possible curriculum revision. The process provides students
with specific and immediate feedback about their learning.

Level3  All teachers throughout the corporation use an instructional process that informs students
of learning expectations and standards of performance. Exemplars are often provided to
guide and inform students. The process Includes multiple measures, Including formative
assessments, to inform the ongoing modification of instruction and provide data for possible
currtculum revision. The process provides students with specific and timely feedback about
their learning. :

Level 2  Most teachers in the corporation use an instructional process that informs students of
learning expectations and standards of performance. Exemplars are sometimes provided to
guide and inform students. The process may include multiple measures, including formative
assessments, to inform the ongoing modification of instruction, The process provides
students with feedback about their learning.

Level T  Few teachers in the corporation use an instructional process that informs students of
learning expectations and standards of performance. Exemplars are rarely provided to
guide and inform students, The process includes limited measures to inform the ongoing
modification of instruction. The process provides students with minimal feedback of little
value about their learning.
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Standard 3: Teaching and Assessing for Learning

iINDICATOR 3.7

Mentoring, coaching, and orientation programs support instructional improvement
consistent with the corporation’s values and beliefs about teaching and learning.

Level 4  All corporation and school personnel are engaged in systernatic mentoring, coaching,
and orientation programs that are consistent with the corporation’s values and beliefs
about teaching, leaming, and the systems that support tearning. These programs set
high expectations for ali corporation and school personnel and include valid and reliable

- ~—measuresof performance,” 7 T T

Level3  Corporation and school personnel are engaged in mentoring, coaching, and orientation
programs that are consistent with the corporation’s values and beliefs about teaching,
learning, and the systems that support learning. These programs set expectations for afl
corporation and school personnel and include measures of performance.

Level2  Some corporation and school personnel are engaged in mentoring, coaching, and
orientation programs that are consistent with the corporation’s values and beliefs about
teaching, learning, and the systems that support learning. These programs set expectations
for corporation and school personnel,

Leval 1 Few or no corporation or school personnel are engaged in mentoring, coaching, and
orientation programs that are consistent with the corporation’s values and beliefs about
teaching, learning, and the systems that support fearning. Limited cr no expectations for
corporation or school personnei are included. ’
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Standard 3: Teaching and Assessing for Learning

INDICATOR 3.8

The corporation and all of its schools engage families in meaningful ways in their
children’s education and keep them informed of their children’s learning progress.
in the case of adult students, the student is informed of his/her Iearnmg progress
rather than the family.

Level 4  Programs that engage families in meaningful ways in their children’s education are designed,
impiemented, and evaluated at the corporation level and in ait schools. Families have
mutitiple ways of staying informed of their children’s learning progress. For adult students, the
process providas students with specific and immediate feedback about their learning.

Level3  Programs that engage families in meaningful ways in their children’s education are designed
and implemented. Corporation and school personnel regularly inform families of their
children’s learning progress. For adult studenits, the process provides students with specific
and timely feedback about their learning. -

Level2  Programs that engage families in their children’s education are available, Corporation and
school personnel provide information about children's learning. For adult students, the
process provides students with feedback about their learning.

Level 1  Few or no programs that engage families in their children’s education are available.
Corporation and school personnel provide little relevant information about children's
learning. For adult students, the process provides students with rnlmmal feedback of little
value’ about their learning.
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Standard 3: Teaching and Assessing for Learning

INDICATOR 3.9

The corporation designs and evaluates structures in all schools whereby each
“student is well known by at least one adult in the student’s school who supports
that student’s educational experience.
Level 4  School personnel implement and participate in a structure designed and evaluated by the
corporation that gives them long-term interaction with individual students, allowing them
to build strong relationships over time with the student and refated adults. All students

participate in the structure. The structure allows the school employee to gain significant
insight into and serve as an advocate for the student’s needs regarding learning, thinking,
- and life skifls.

Ltevel 3  School personnel implement and participate in a structure designed and evaluated by the
corparation that gives them long-term interaction with individual students, allowing them
to build strong relationships over time with the student. All students may participate in the
structure. The structure allows the school employee to gain insight into and serve as an
advocate for the student’s nieeds regarding learning, thinking, and life skills,

Level2  Most school personnel participate in a structure designed by the corporation that gives them
interaction with individual students, allowing them to build relationships over time with the
student. Most students participate in the structure. The structure allows the school employee
to gain insight into the student’s needs regarding learning, thinking, and life skills. '

Level T The corporation provides few or no opportunities for schoof personnel to build long-term
interaction with individual students. Few or no students have a school employee who
advocates for their needs regarding learning, thinking, and life skilfs.
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Standard 3: Teaching and Assessing for Learning

INDICATOR 3.10

Grading and reporting are based on clearly defined criteria that represent the
attainment of content knowledge and skills and are consistent across programs,
grade levels and courses.

Leveld

Level 3

Level 2

Level 1

All teachers across the corporation consistently use common grading and reporting policies,
processes, and procedures based on clearly defined criteria that represent each student’s
attainment of content knowledge and skills, These policies, processes, and procedures are
consistently implemented in all schools across all programs, grade levels, and all courses.

All stakeholder groups are aware of the policies, processes, and procedures, The policies,
processes, and procedures are formally and regularly evaluated,

Teachers across the corporation use common grading and reporting policies, processes, and
procedures based on clearly defined criteria that represent each student’s attainment of
content knowledge and skills. These policies, processes, and procedures are Implemented

in all schools across programs, grade levels, and courses. Stakeholder groups are aware of
the policies, processes, and procedures The policies, processes, and procedures are regularly
avaluated.

Most teachers across the corporation use commeon grading and reporting policies, processes,
and procedures based on criteria that represent each student’s attainment of content
knowiedge and skills, These policies, processes, and procedures are implemented in most or
ail schools across programs, grade levels, and courses. Most stakeholder groups are aware of
the policies, processes, and procedures. The policies, processes, and procedures may or may
not be evaluated.

Few or no teachers across the corporation use common grading and reporting policies,
processes, and procedures. Policies, processes, and procedures, if they exist, are rarely
implemented across programs, grade levels, or courses, and may not be well understood by
stakeholder groups. The corporation has no process for evaluation of grading and reporting
practices.

@ AdvancED® 2011 ' 21 Standards for Quality Corporations




Standard 3: Teaching and Assessing for Learning

INDICATOR 3.11

All corporation and school staff members participate in a continuous program of
professional learning.

Level4  Ali corporation and school staff members participate in a rigorous, continuous program

o of professional learning that is aligned with the corporation’s purpose and direction,
Professional development is individualized based on an assessment of needs of the
carporation, school, and the individual. The program builds measurable capacity among
for effectiveness in improving instruction, student learning, and the systems that support
learning and corporation and school effectiveness.

Level 3 All corporation and school staff members participate in a continuous program of professional
learning that is aligned with the corporation’s purpose and direction. Professional
development is based on assessment of needs of the corporation and school. The program
builds capacity among all professional and support staff. The program is systematically
evaluated for effectiveness in improving instruction, student fearning, and the systems that
support learning and corporation and school effectiveness,

Level2  Most corporation and school staff members participate in a program of professional learning
that is aligned with the corporation’s purpose and direction. Professional development is
based on needs of the corporation and school, The program builds capacity among staff
members who participate. The program is regularly evaluated for effectiveness.

Level T Few orno corporation or school staff members participate in professional learning,
Professional development, when available, may or may not address the needs of the
corporation or school or build capacity among staff members. If a program exists, it is rarely
and/or randomly evaluated.
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Standard 3: Teaching and Assessing for Learning

INDICATOR 3.12

The corporation ensures that each school provides and coerdinates learning support
services to meet the unique learning needs of students.

Level4  Corporation and school personnel systematically and continucusly use data to identify
unique learning needs of all students at all fevels of proficiency as well as other learning
needs (such as second languages). Cotporation and school personnel stay current on tesearch
related to unique characteristics of learning {such as learning styles, multiple intelligences,
personality type indicators, developmental characteristics in young children) and provide or
coordinate related individualized learning support services to all students,

Level3  Corporation and school personnel use data to identify unique learning needs of all students
at all levels of proficiency as well as other fearning needs (such as second languages).
Corporation and school personnel stay current on research related to unique characteristics
of learning (such as learning styles, muitiple intelligences, personality type indicators,
developmental characteristics in young children) and provide or coordinate related learning
support services to all students,

Level2  Corporation and school personnel use data to identify unique learning needs of special
populations of students based on proficiency and/or other learning needs (such as second
languages). Corporation and schoot personnel are familiar with research related to unique
characteristics of learning (such as learning styles, multiple intelligences, personality type
indicators, developmental characteristics in young children) and provide or coordinate related

“learning support services to students within these special populations.

Level1  Corporation and school personnel Identify special populations of students based on
proficiency and/or other learning needs (such as second languages). Corporation and school
personnel provide or coordinate some learning support services to students within these
special populations.
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Resources and Support Systems

The corporation ensures that all schools provide services that support the
corporation purpose and direction to ensure success for all students.

INDICATOR 4.1

The corporation engages in a systematic process to recruit, employ, and retain a

sufficient number of qualified professional and support staff to fulfill their roles
and responsibilities and support the purpose and direction of the corporation,
individual schools, and educational programs,

Level4  Cearly defined palicles, processes, and procedures ensure that corporation or school leaders
have access to, hire, place, and retain qualified professional and support staff. Corporation and
school leaders use a formal, systematic process to determine the number of personnel necessary
to filt all the roles and responsibilities necessary to support purposes, educational programs,
.and continuous improvement of the corporation and each school. Sustained fiscal resources are
avalilable to fund all positions necessary to achieve the purpose and direction of the carporation,
individual schools, and educational programs, '

Level2  Policies, processes, and procedures ensure that corporation or school leaders have access
to, hire, place,and retain qualified professional and support staff, Corporation and school
leaders systematically determine the number of personnel necessary to fill all the roles and
responsibilities necessary to support purposes, educational programs, and continuous
improvement of the corporation and each school. Sustained fiscal resources are available to fund
positions critical to achieve the purpose and direction of the corporation, individual schools, and
educational programs,

Level 2 Policies, processes, and procedures describe how corporation or school leaders are to access,
hire, place, and retain qualified professional and support staff. Corporation and school leaders
determine the number of personnel necessary to fill the roles and responstbilities necessaty to
support purposes, educational programs, and continuous improvement of the corporation and
each school, Sustained fiscal resources are available to fund most positions critical to achieve the
purpose and direction of the corporation, individual schools, and educational programs.

Level T Policies, processes, and procedures are often but not always followed by corporation and school
: leaders to access, hire, place, and retain qualified professional and support staff, Corporation
and school leaders attempt to fill the roles and responsibilities necessary to support purposes,
educational programs, and continuous improvement of the corporation and each school.
Sustained fiscal resources rarely are available to fund positions critical to achieve the purpose and
direction of the corporation, individual schools, and educational programs.
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Standard 4: Resources and Support Systems

INDICATOR 4.2

Instructional time, material resources, and fiscal resources are sufficient to support
the purpose and direction of the corparation, individual schools, educational
programs, and operations. '

Level4  Instructional time, material resources, and fiscal resources are focused solely on supporting
the purpose and direction of the corporation, its schools, educational programs, and
operations. Instructional time is fiercely protected in policy and practice in all schoos.
Corporation and school leaders exhaust every option to secure material and fiscal resources
to meet the needs of all students and improve the effectiveness of the corporation and each
school. Corporation and school leaders measurably demonstrate that instructional time,
material resources, and fiscal resources are allocated so that all students have equitable
opportunities to attain challenging learning expectations. Efforts toward the continuous
improvement of instruction and operations concentrate on achieving the purpose and
direction of the corporation and its schools. :

Level 3  Instructional time, material resources, and fiscal resources are focused on supporting the
purpose and direction of the corporation, its schools, educational programs, and operations.
Instructional time is protected in policy and practice. Corporation and school leaders work
to secure material and fiscal resources to meet the needs of all students and improve
the effectiveness of the corporation and each school. Corporation and school leaders
demonstrate that instructional time, materlal resources, and fiscal resources are allocated so
that all students have equitable opportunities to attain challenging learning expectations.
Efforts toward the continucus improvement of instruction and operations include achieving
the purpose and direction of the corporation and its schools,

level2  Instructional time, material resources, and fiscal resources are sometimes focused on

supporting the purpose and direction of the corporation, its schools, educational programs,
and operations, Instructional time s usuaily protected. Corporation and school leaders
attempt to secure material and fiscal resources to meet the needs of all students and improve
the effectiveness of the corporation and each school. Corporation and school leaders express

- adesire to allocate instructional time, material resources, and fiscal resources so that all
students have equitable opportunities to attain challenging learning expectations. Efforts
toward the continuous improvement of instruction and operations sometimes include
achieving the purpose and direction of the corporation and its schools.

Level 1  Little or no link exists between the purpose of the corporation and instructional time,
material resources, and fiscal resources. Protection of instructional time is not a priority.
Corporation and school leaders use available material and fiscal resources to meet the
needs of students. Corporation and school leaders spend little or no effort allocating
instructional time, material resources, and fiscal resources so that all students have equitable
opportunities to attain challenging learning expectations. Efforts toward the continuous
improvement of instruction and operations rarely or never include achievement of the
corporation’s and school’s purpose and direction,
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Standard 4: Resources and Support Systems

INDICATOR 4.3

The corporation has clearly defined expectations that each school maintains
facilities, services, and equipment to provide a safe, clean, and healthy environment
for all students and staff,

Level 4

Level 3

Level 2

Level 1

Corporation and school leaders have adopted or collaboratively created clear definitions
and expectations for maintaining safety, cleanliness, and a healthy environment for the
corporation and each school and have shared these definitions and expectations with all

stakeholder groups. All corparation and school persannel as well as students are accountable
for maintaining these expectations. Valid measures are in place that allow for continuous
tracking of these systems. Improvement plans are developed and implemented by
appropriate personnel to continuously improve these systems. The results of improvement
efforts are systematically evaluated regulaily.

Corporation and school leaders have adopted or created clear expectations for maintaining
safety, cleanliness, and a healthy environment for the corporation and each school and have
shared these definitions and expectations with stakeholder groups. Corperation and school
personnel as well as students are accountable for maintaining these expectations, Measures
are in place that allow for continuous tracking of these systems. Improvement plans are
developed and implemented by appropriate personnel as necessary to improve these
systems. Results of improvement efforts are evaluated,

Corporation and school [eaders have some expectations for maintaining safety, cleanliness,
and a healthy environment for the corporation and each school and have shared these
definitions and expectations with most stakeholder groups. Selected corporation and school
personnel are accountable for maintaining these expectations. Some measures are in place
that allow for tracking of these systems. Personnel work to improve these systems, Results of
improvement efforts are monitored.

Corporation and school leaders have few or no expectations for maintaining safety,
cleanliness, and a heaithy environment for the corporation and each school. Stakeholder
groups are generally unhaware of any existing definitions and expectations, Little or no
accountability exists for maintaining these expectations. Few or no measures that assess
these systems are in place. Few or no personnel work to improve these systems.
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Standard 4: Resources and Support Systems

INDICATOR 4.4

The corporation demonstrates strategic resource management that includes long-
range planning in support of the purpose and direction of the corporation and its

schools.

Level4

Level 3

Level 2

Level T

The corporation has clearly defined policies and procedures for strategic resource
management. The corporation employs a systematic, long-range, strategic planning
process in the areas of budget, facilities, quality assurance controls, and other strategic
system components. The strategic planning process is regularly evaluated for effectiveness,
and improvement plans related to the process are developed and implemented when
necessary. All strategic plans are implemented with fidelity by the governing authority and
cotporation leaders, and they have bullt-in measures used to monitor and ensure successful
implementation and completion. :

The corporation has policies and procedures for strategic resource management. The
corporation employs a long-range strategic planning process in the areas of budget, facilities,
quality assurance controls, and other strategic system components. The strategic planning
process is evaluated for effectiveness, and improvement plans related to the process are
developed and implemented when necessary. Strategic plans are impiemented with fidelity
by the governing authority and corporation leaders, and they have built-in measures used to
monitor implementation and completion.

The corporation has some policies related to strategic resource management. The
corporation has a long-range strategic planning process, The strategic planning process is
reviewed for effectivenass when necessary, Strategic plans are implemented effectively by
the governing authority and corporation leaders.

The corporation may or may not have policies related to strategic resource management.
The corporation may or may not have a long-range strategic planning process, Strategic
plans, if they exist, may or may not be implemented by the governing authority and
corporation leaders.
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Standard 4: Resources and Support Systems

INDICATOR 4.5

The corporation provides, coordinates, and evaluates the effectiveness of
information resources and related personnel to support educational programs
throughout the corporation and its schools.

Level 4

Level 3

Level 2

Level 1

The corporation provides, coordinates, and evaluates the effectiveness of information
resources and related personnel to ensure that all students and school and corporation
petsonnel have access to an exceptional collection of media and information resources

- -to achieve the educational programs of the corporation-and its schools. The corporation

designs, implements, and evaluates processes to ensure highly qualified personnel are
recruited, hired, and retained in sufficient numbers to assist students and school and

- corporation personnel in learning about the tools and focations for finding and retrieving

information,

" The corporation provides, coordinates, and evaluates the effectiveness of information

resources and related personnel to ensure that all students and school and corporation
personnel have access to the media and information resources necessary to achlave the
educational programs of the corporation and its schools, The corporation implements

and evaluates processes to ensure qualified personnel are recruited, hired, and retained in
sufficient numbers to assist students and school and corporation personnel in learning about
the tools and locations for finding and retrieving information.

The corporation provides, coordinates, and evaluates the effectiveness of information
resources and related personnel to provide students and school and corporation personnel
access to media and information resources, The corporation attempts to hire qualified
personnel to assist students and school and corporation personnel in learning about the
tools and locations for finding and retrieving information.

The corporation provides little or no coordination of information resources and related
personnel necessary to provide students and school and corporation personnel access to
media and information resources, The corporation may or may not attempt to hire personnel
to assist students and school and corporation personnel in learning about the tools and
locations for finding and retrieving information.
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Standard 4: Resources and Support Systems

INDICATOR 4.6

.The corporation ensures a technology infrastructure and equipment to support the
corporation’s and each school’s business, teaching, learning, and operational needs,

Level 4

Level3

Level 2

lLevel 1

The corperation ensures a modern, fully functional technology infrastructure; state-of-the-
art equipment; and a highly qualified technical support staff to meet the business, teaching,
learning, and opetational needs of all stakeholder grotips throughout the corporation and
each school, Corporation and school personnel develop and administer needs assessments
and use the resuiting data to develop and implement a technology plan to continuously
improve technology services, infrastructure, and equipment.

The corporation ensures a modern, fully functional technology infrastructure; modern,
updated equipment; and a qualified technical support staff to meet the business, teaching,
learning, and operaticnal needs of ali stakeholder groups throughout the corporation and
each school. Corporation and school personnel collect data concerning needs and use

the resulting data to develop and implement a technology plan to continuously improve
technology services, infrastructure, and equipment,

The corporation ensures a fully functional technology infrastructure, working equipment,
and a technical support staff 1o meet the business, teaching, learning, and operaticonal
needs of stakeholder groups. Corporation and school personnel develop and implement
a technology plan to continuously improve technology services, infrastructure, and
equipment, :

The corporation ensures some degree of technology infrastructure, equipment, and limited
technical support staff to meet the business, teaching, learning, and operational needs of
stakeholder groups. The corporation may or may not have a technology plan related to
improvement of technology services, infrastructure, and equipment.
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Standard 4: Resources and Support Systems

INDICATOR 4.7

The corporation ensures, coordinates, and evaluates the effectiveness of support
systems to meet the physical, social, and emotional needs of the student populatlon
being served.

Leve!tl

Level 3

Level 2

Level 1

“and corporation and school personnel G$é the data from these measures to regularly and

The corporation has deslgned and adopted a process to determine the physical, social,
and emotlonal needs of all students, then ensures programs to meet the needs of each
student in each school, Valid and reliable measures of program effectiveness are in place,
comprehensively evaluate all programs. Improvement plans related to these programs are
designed, Implemented, and evaluated to more effectively meet the needs of all students.

The corporation has designed and implemented a process to determine the physical,

social, and emotlonal needs of all students, then ensures programs to meet the needs of
these students. Measures of program effectiveness are in place, and corporation and school
personnel use the data from these measures to regularly evaluate all programs. Improvement
plans related to these programs are designed and implemented to more effectively meet

the needs of all students. :

The corporation has a process to determine the physical, social, and emotional needs
of students, then ensures programs to meet the needs of as many students as possible.
Corporation and school personnel regularly evaluate programs, Improvement plans related
to these programs are sometimes designed and mplemented to more effectively meet the
needs of all students.

The corporation attempts to determine the physical, social, and emotional needs of students,
then ensures programs if possibie. Corporation and school personnel may or may not
evaluate programs. Improvement plans to more effectively meet the needs of all students
may or may not exist,
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Standard 4: Resources and Support Systems

INDICATOR 4.8

The corporation ensures the existence and evaluates the effectiveness of services
that support the counseling, assessment, referral, educational, and career planning
needs of all students.

Level 4

Level 3

Level 2

Level 1

The corporation has designed or adopted a process to determine the counseling,
assessment, referral, educational, and career planning needs of all students, then selects
or designs and ensures programs to meet the needs of each student in each school. Valid
and reliable measures of program effectiveness are in place, and corporation and school
personne] use the data from these measures to regularly and comprehensively evaluate al
programs. Improvement plans related to these programs are designed, implemented, and
evaluated to more effectively meet the needs of all students. :

The corporation has designed or adopted a process tc determine the counseling,
assessmeny, referral, educational, and career planning needs of all students, then selects or
designs and ensures programs to meet the needs of these students. Measures of program
effectiveness are in place, and corporation and school personnel use the data from these
measures to regularly evaluate all programs. Improvement plans related to these programs
are designed and implemented to more effectively meet the needs of all students.

The corporation has a process to determine the counseling, assessment, referral, educational,
and career planning needs of students, then selects or designs and ensures programs to
meet the needs of as many students as possible, Corporation and school personnel regularly
evaluate programs. Improvement plans related to these programs are sometimes designed
and implemented to more effectively meet the needs of all students,

The corporation attempts to determine the counseling, assessment, referral, educational,
and career planning needs of students, then selects and ensures programs if possible.
Corporation and school personnel may or may not evaluate programs, iImprovement plans to
more effectively meet the needs of all students may or may not exist.
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Using Results for Continuous Improvement

The corporation implements a comprehensive assessment system that
generates a range of data about student learning and corporation and school

effectiveness and uses the results to guide continuous improvement,

INDICATOR 5.1

The corporation establishes and maintains a clearly defined and comprehensive

student assessment system.

Level4  The corporation and all schools maintain and consistently use a comprehensive assessment
system that produces data from multiple assessment measures. These measures include locally
developed and standardized assessments about student tearning as well as corporation and school
{including non-instructional divisions} performance, The comprehensive assessment system ensures
consistent measurement across all educational programs, classrooms, courses, and corporation
divisions, All assessments are proven reliable and bias free, The comprehensive assessment system

is regularly and systematically evaluated for reliability and effectiveness in improving instruction,
student fearning, and the systems that support learning in the corporation and each school.

Level3  Corporation and schools maintain and use a comprehensive assessment system that produces data
from multiple assessment measures. These measures include locally developed and standardized
assessments about student learning as well as corporation and school {including non-instructional
divistons) performance. The comprehensive assessment system ensures consistent measurement
across educational programs, classrooms, courses, and corporation divisions. Most assessments
are proven reliable and bias free, The comprehensive assessment system is regularly evaluated for
relfability and effectiveness in improving instruction, student learning, and the systems that support
learning,

Level 2 Corporation and schools use an assessment system that produces data from multiple assessment
measures. These measures include locally developed and standardized assessments about student
learning as well as corporation and school performance. The assessinent system provides conslstent
measurement across educational programs, classrooms, courses, and corporation divisions, Some
assessments are proven reliable and bias free, The assessment system is evaluated for effectiveness
in improving instruction, student leaming; and the systems that support learning.

Level1 Corporation and schools use an assessment system that produces data from assessment measures.
These measures include assessments about student learning as welt as corporation and school
performanice, The assessment system provides a limited degree of consistency of measurement
across educational programs, classrooms, courses, and corporation divisions. Assessments
seldom are proven reffable and bias free. The assessment system is rarely or never evaluated for
effectiveness in improving instruction, student learning and the systems that support learning,
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Standard 5: Using Results for Continuous Improvement

INDICATOR 5.2

Professional and support staff continuously collect, analyze, and apply learning
from a range of data sources, including comparison and trend data about student
learning, instruction, program evaluation, and organizational systems that support
learning.

Level4  Systematic processes and procedures for collecting, analyzing, and applying learning from
all data sources are documented and used consistently by professional and support staff
throughout the corporation, Data sources include comparison and trend data that provide
a comprehensive and complete picture of student learning, instruction, the effectiveness of
programs, and the systems that support learning. All corperation and school personnel use
data to design, implement, and evaluate continuous improvement plans to improve student
learning, instruction, the effectiveness of programs, and the systems that support learning in
the corporation and each school. '

Level3  Systematic processes and procedures for collecting, analyzing, and applying learning from
multiple data sources are documented and used consistently by professional and support
staff throughout the corporation. Data sources include comparison and trend data that
provide a complete picture of student learning, instruction, the effectiveness of programs,
and the systems that support learning. Corporation and school personnef use data to design,
implement, and evaluate continuous improvement plans to improve student learning,
instruction, the effectiveness of programs, and the systems that support learning,

Level 2  Processes and procedures for collecting, analyzing, and applying learning from data sources
are documented and used by professional and support staff throughout the corporation.
Data sources provide a picture of student learning, instruction, the effectiveness of programs,
and the systems that support learning. Corporation and school personnel use data to
design and impiement improvement plans to improve student learning, instruction, the
effectiveness of programs, and the systems that support learning.

Level1  Few or no processes and procedures for collecting, analyzing, and applying learning from
data sources are used by professional and support staff. Data sources provide a limited
picture of student learning, instruction, the effectiveness of programs, and the systems that
support iearning. Corporation and school personnel rarely use data to design and implement
improvement plans to improve student learning, instruction, the effectiveness of programs,
and the systems that support learning.
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Standard 5: Using Results for Continuous Improvemeﬁt

INDICATOR 5.3

Throughout the corporafion and each school, professional and support staff are
trained in the interpretation and use of data.

Level4  All professional and support staff members are regularly and systematically assessed and
' trained in a rigorous, individualized professional development program related to the
evaluation, interpretation, and use of data.

Level 3 _All professional and support staff members are assessed_and trained in a rigorous —
professional development program related to the evaluation, interpretation, and use of data

Level 2  Most professional and support staff members are assessed and trained in a professional
development program related to the evaluation, interpretation, and use of data.

level 7  Few or no professional and support staff members are trained in the evaluation,
interpretatfon, and use of data.
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Standard 5: Using Results for Continuous improvement

INDICATOR 5.4

The corporation ensures that each school engages in a continuous process to
determine verifiable improvement in student learning, including readiness for and
success at the next level.

Level 4

Level 3

Level 2

Level 1

Policies and procedures clearly define and describe a process for analyzing data that
determine verifiable improvement in student learning including readiness for and success
at the next level. Results indicate significant improvement, and corporation and school
personnel systematically and consistently use these results to design, implement, and
evaluate the results of continuous improvement action plans related to student learning,
inciuding readiness for and success at the next level.

Policies and procedures describe a process for analyzing data that determine verifiable
improvement in student learning including readiness for and success at the next level.
Results indicate Improvement, and corporation and school personnel systematically use
these results to design, implement, and evaluate the results of continuous improvement
action plans related to student learning, including readiness for and success at the next level.

A process exists for analyzing data that determine verifiable improvement in student
learning including readiness for and success at the next level. Results indicate mixed levels of
improvement, and corporation and school personnel sometimes use these results to design,
implement, and evaluate the results of continucts improvement action plans related to
student learning, including readiness for and success at the next level,

An incomplete or no process exists for analyzing data that determine verifiable improvement
in student learning including readiness for and success at the next level; Results, if they exist,
indicate little or no improvement. Corporation and school personnel rarely or never use these
results to design, implement, and evaluate the results of continuous improvement action
plans related to student learning, including readiness for and success at the next level.
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Standard 5: Using Results for Continuous Improvement

INDICATOR 5.5

Corporation and school leaders monitor and communicate comprehensive
information about student learning, corporation and school effectiveness, and the
achievement of corporation and school improvement goals to stakeholder groups.

Level 4  Corporation and school leaders monitor comprehensive information about student learning,
corporation and school effectiveness, and the achievement of corporation and school
!mprovement goals and regularly communicate results using multiple dellvery methods and
m appropriate degrees of sophistication for all stakeholder grolips. -

Level3  Corporation and schoof leaders monitor comprehensive information about student learning,
corporation and school effectiveness, and the achievement of corporation and school
improvement goals and regularly communicate results using multiple delivery methods and
to all stakeholder groups..

Levei2  Corporation and school leaders monitor information about student learning, corporation and
~ school effectiveness, and the achievement of corporation and school improvement goals and
communicate results to all stakeholder groups.

Level 1  Corporation and school leaders monitor some Information about student learning, school
effectiveness, and the achievement of corporation and school improvement goals and
- sometimes communicate results to stakeholder groups.
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Each and every day, educators and administrators in Special Purpose Institutions seek new
ways to help students reach their greatest potential. No longer are parents, communities or
even students satisfied with the minimum requirements, Educators and administrators must be
prepared to meet this demand and continue to improve as they strive for excellence.

- = -~ ———The-commitment to continuous improvement isa dynamic effort; consistently requiting-attention
o and revision. AdvancED expects this commitment from the educational institutions we serve,
: and we expect it of ourselves. To that end, once every five years, AdvancED reviews, and revises if
e necessary, the Standards that serve as the foundation of the AdvancED Accreditation Process,

These AdvancED Standards for Quality Speclal Purpose Institutions not only provide the foundation
for the AdvancED Accreditation Process but also represent the continued evolution of
accreditation as a powerful tool for driving effective practices in support of student learning.




The AdvancED Standards for Quality Special Purpose Institutions include the Standard, indicator, and related
performance level.

The Standards are research-based, comprehensive quality statements that describe conditions that are necessary for
educational institutions to achieve quality student performance and organizational effectiveness. These Standards
support an education process that is truly visionary; characterizing how organizations shoufd operate to promote a
culture of continuous learning that is fluid — engaging leaders, staff and students,

The indicators and related performance levels give thorough descriptions of exemplary practices and processes,
together providing a comprehensive picture of each Standard.

Together, the five Standards and accompanying indicators and performance levels focus on practices within the
institution and systematic methods of driving excellence in student performance and organizational effectiveness.
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No one Standard or set of indicators and performance levels is complete without considering all five as a collective
whole, Embracing their Inherent “connectedness”is critical to understanding and application. The AdvancED
Standards for Quality Special Purpose Institutions and the AdvancED Accreditation Process offer institutions a
roadmap for the pursuit of exceflence In education and student learning, unleashing their own power to transform.
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The institution maintains and communicates a purpose and direction that commit to high
expectations for learning as well as shared values and beliefs about teaching and learning.

The institution operates under governance and leadership that promote and support
student performance and institution effectiveness,

The instftutions cumculum instructional deslgn and assessment pract[ces guide and
- ensure teacher effectiveness and student learning.

dlrectlon fo ensure success for aII students

‘The institution implements a comprehensive assessment system that generates a range

“of data about studentlearning and mstltutlon effecttveness and uses the results to gwde _

) continuous lmprovement




“We believe education can change a person’s life. We seek to serve institutions that are
dedicated to a standards-based approach to quality improvement for the ultimate benefit of
their students,”

Dr. Mark A, Elgart
President and CEO
AdvancED

- Through our own commitment to improvement, AdvancED revises its Standards to ensure that they remain
relevant and current as the foundation of the AdvancED Accreditation Process, There are very practical reasons
to review the Standards — our knowledge of effective practices changes, and research reveals new information

about factors that contribute to student achievement.

However, revising the Standards also opens the door to considering future trends in education and AdvancED's
own research'and findings from the institution visits at our more than 30,000 accredited schools and school
systems that we have conducted over the last five years. Feedback from the field also provided rich experiences
and expertise that allowed us to look at creating Standards for the future, not just today.

The revision process that resuited in these Standards included in-depth study of content by renowned authors
including Dr. Robert Marzano, Dr. Yong Zhao, Linda Darling-Hammond and Dr. Michael Fultan. We cansidered
content from the Partnership for 2 1st Century Skilfs, the 2020 Forecast and the Council of Chief State School
Officer's Educational Leadership Policy Standards. Next aur draft Standards went under critical review by
educattonal thought leaders Dr. W. James Pophar, Dr. David Betliner, Dr. Yong Zhao and Ms. Kathleen Paliokas.

This rich and deep revision process produced a set of Standards that will challerige institutions to reach higher,
to examine closer and to demonstrate the fidelity and integrity of best practices. No longer will iristitutions
meet AdvancED Standards of best practices, they will demonstrate continuous improvement in the use of
those best practices. The AdvancED Standards for Quality Special Purpose Institutions significantly increase the
focus on teaching and learning; incorporate 21st Century Skills; embed high expectations for professional -
practice; and focus on rigor, equity, student engagement and depthrand application of knowledge.

More than half of the Indicators within the Standards focus on teaching and learning and continuous
improvenent, Each indicator has descriptive performance levels, and both institutions-and the visiting External
- Review Teams will evaluate the institution against each indicator, not just the Standards.







At AdvancED we believe accreditation is pivotal to leveraging institutional improvernent, There is no question
that the institution and the learning environment are at the heart of teaching and learning.

institution leaders engaged in AdvancED Accreditation will:
» Take stock of themselves in relation to a set of research-based quality standards
*  Establish a vision, assess their current reality, implement an improvement plan, monitor progress and
evaluate results :
* Enhance their best thinking with the insights and perspectives of an External Review Team

Two key changes will be part of the AdvancED Accreditation Protocol. First, all institutions will be required to
provide student performance data as part of their Self Assessment, They also will be required to conduct surveys
and provide the results of those surveys with their Self Assessment. In addition to the External Review Team
assessment on the Standards and indicators during the External Review, the student performance results along
with the survey results will be included in the determination of accreditation status,

Second, institutions in the School Accreditation model will be required to complete a Self Assessment. The results
of those assessments will be used by the External Review Team visiting the institution and may be factored into
the evaluation of the institution,

Through accreditation, AdvancED provides an effective engine for creating systematic and systemic improvement
efforts. increasing student achievement involves more than improving instruction. It is a result of how well all the
parts of the institution work together to meet the needs of students.

Within this booklet, institutions will find resources to guide their efforts toward achieving AdvancED School
Accreditation, Evidence guidelines within each Standard are provided to assist institutions in demonstrating how
they meet the AdvancED Standards for Quality Special Purpose Institutions. Institutions should provide evidence
that supports their own self assessment of thelr performance levels. Put simply, the evidence guides should be
used as guidelines for possible evidence with the flexibility to individualize how each institution demonstrates
quality education,

In the back of this booklet, institutions will find a helpful glossary that describes and defines words and phrases
used within the Standards and outlines expectations within performance levels through these definitions.

In addition to this bookiet, there are many online resources available to Special Purpose [nstitutions to support
the accreditation process. |

For more Information regarding resources for accreditation, visit www.advanc-ed.org, or contact the AdvancED
Accreditation Division at 888,41 EDNOW (888.413.3669) or contactus@advanc-ed,org.



http:www.advanc-ed.org

The institution maintains and communicates a purpose and direction that
commit to high expectations for learning as well as shared values and
beliefs about teach!ng and Iearnmg

Qi
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Purpose and Direction -
The institution engages in a systematic, inclusive and comprehensive process to review,

revise and communicate an educational purpose for student success.

The process for review, revision and communication of the institution's special purpose is clearly

documented, and a record of the use and results of the process is maintained, The process is |
formalized and implemented with fidelity on a regular schedule, The process includes participation |
by representatives selected at random from all stakeholder groups. The special purpose statement |
clearly focuses on student success.

The institution’s process for review, revision and communication of the special purpose statement is
documented. The process is formalized and implemented on a regular scheduie, The process includes
participation by representatives from all stakeholder groups The purpose statement focuses an
student success.

The institution has a process for review, revision and communication of {ts speclal purpose. The
process has been implemented. The process includes participation by representatives from
stakeholder groups. The purpose statement focuses ptimarily on student success.

The institutions does not have a process to review, revise or communicate an educational spectal
purpose. No process has been implemented., Stakeholders are rarely asked for input regarding the
purpose of the institution. The purpose does not focus on student success.




Standard 1: Purpose and Direction
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Leadership and personnel commit to a culture that is based on shared values and
beliefs about teaching and learning that supports challenging, equitable and adaptable
specialized educational programs and learning experiences for all students that include
achievement of learning, thinking and life skills.

fowof g

Commitment to shared values and beliefs about teaching and learning is clearly evident in documentation
and decision making. This commitment is always reflected in communication among leaders and staff.
Challenging and adaptable educational programs and equitable leaming experiences are implemented

in a measurable way so that all students achieve learning, thinking and life skills necessary for success.
Evidence Indicates a strong commitrent to instructional practices that include active student
engagement, a focus on depth of understanding, and the application of knowledge and skills. Leadership
and personnel hold one another accountable to high expectations for professtonal practice.

Commitment to shared vaiues and beliefs about teaching and learning is evident in documentation and
decision making. This commitment is regularly reflected in communication among leaders and staff.
Challenging and adaptable educational programs and equitable learning experiences are implemented
so that all students achieve learning, thinking and life skills necessary for success. Evidence indicates

a commitment to instructional practices that include active student engagement, a focus on depth

of understanding, and the application of knowledge and skitls, Leadership and persennel share high

' expectations for professional practice,

Commitment to shared values and beliefs about teaching and learning is sometimes evident in
documentation, This commitment is sometimes reflected in communication among leaders and most
staff, Some challenging and adaptable educational programs and equitable learning experlences are
Implemented so that all students achieve learning, thinking and life skills. Evidence indicates some
commitment to instructional practices that include active student engagement, a focus on depth of
understanding, and the application of knowledge and skills. Leadership and personnel maintain high

. exXpectations for professional practice,

Minimal or no evidence exists that indicates the cuiture of the institution Is based on shared values
and beliefs about teaching and learning, Educational programs challenge few or no students and are
provided in a way that few students achieve learning, thinking and life skills necessary for success.
Learning experiences for students are rarely equitable, Instructional practices rarely include active
student engagement, a focus on depth of understanding, and the application of knowledge and skills.
Little or no commitment to high expectations for professional practice is evident,
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Leadership and personnel implement a continuous improvement process that provides
clear direction for improving conditions that support student learning.

Leaders require the use of a documented, systematic continuous improvement process for improving

student learning and the conditions that support learning. All stakeholder groups work collaboratlvely
and consistently in authentic and meaningful ways that build and sustain ownership of the institution’s
purpose and directian. Personnel systematically maintain, use and communicate a profile with current
and comprehensive data on student and institution performance. The profile contains thorough
analyses of a broad range of data used to identify goals for the improvement of achievement and
instruction that are alighed with the institution’s purpose, All improvement goals have measurable
performance targets. The process includes action planning that identifies measurable objectives,
strategies, activities, resources and timelines for achieving all improvement goals, Personnel hold one
another accountable for and evaluate the overall quality of the implementation of all interventions
and strategies. The process is reviewed and evaluated regularly. Documentation that the process is
implemented with fidelity and yields improved student achievement and instruction is available and
communicated to stakeholders, :

Leaders implement a documented, systematic continuous improvement process for improving

student learning and the conditions that support learning. All stakeholder groups are engaged in the
process. Personnel maintain a profile with current and comprehensive data on student and institution
performance, The profile contains analyses of data used to identify goals for the improvement of
achievemnent and instruction that are aligned with the Institution’s purpose. limprovement goals have
measurable performance targets. The process includes action planning that identifies measurable
objectives, strategies, activities, resources and timelines for achleving improvement goals, Leaders hold
all personnel accountable for and evaluate the overall quality of the implementation of all interventions
and strategies. The process Is reviewed and evaluated, Documentation that the process yields improved
student achieverment and instruction is avaifable and communicated to stakeholders,

Leaders implement a continuous improvement process for improving student learning and the conditions
that support learning. Some stakeholder groups are engaged in the process. Personnel maintain a profile
with data on student and institution performance, The profile contains data used to identify goals for the
improvemnent of achievement and instruction that are aligned with the institution’s purpose. Improvement
goals have performance targets. The process includes action planning that identifies measurable
objectives, strategies, activities, resources and timelines for achieving improvement goals. Leaders hold
personnel accountable for and evaluate the overall quality of the implementation of interventions and
strategies, The process is sometimes reviewed and evaluated. Some documentation that the process yields
improved student achievement and instruction is available.

A continuous Improvement process for improving student learning and the conditions that support
learning is used randomly and/or ineffectively. Stakeholders are not engaged in the process, The profile
is rarely updated or used by personnel. The profile contains little or no useful data. improvement goals
include some or no performance targets. Goals selected for improvement, if they exist, reflect the
minimum required by governmental or organizational oversight agencies. Leaders sometimes hold
personnel accountable for and evaluate the overall quality of the Implementation of interventions and
strategies. There is no regular process for review or evaluation. Documentation linking the process to

improved student achievement and instruction is unclear or non-existent.



Standard 1: Purpose and Direction

Leadership and personnel implement a continuous improvement process that provides
clear direction for improving conditions that support student learning.
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Governance and Leadership

The institution operates under governance and leadership that promote and
support student performance and institution effectiveness.

The governing authority establishes policies and supports practices that ensure effective
administration of the institution.

Policies and practices clearly and directly support the institution’s purpose and direction and the
institution's effective operation. The institution has a systematic, inclusive and comprehensive
process and clearly defined criteria for the review and approval of contracts and agreements

with external course, instruction and/or service providets. Policles and practices require and have
mechanisms in place for monitoring effective instruction and assessment that produce equitable
and challenging learning experiences for ali students, There are policies and practices requiring

and giving direction for professional growth for all personnel. The institution has clear policies and
practices for maintaining safe and secure environments and has shared these expectations with all
stakeholder groups. Policies and practices provide clear requirements, direction for and oversight of
fiscal management, ‘ '

Policies and practices support the institution’s purpose and direction and the institution’s effective
aperation. The institution has a comprehensive process and clearly defined criteria for the review
and approval of contracts and agreements with external course, instruction and/or service providers.
Policies and practices promote effective instruction and assessment that produce equitable

and challenging learning experiences for all students. There are policies and practices regarding
professional growth for all personnel. The Institution has policies and practices for maintaining safe
and secure environments and has shared these expectations with stakeholder groups. Policies and
practices provide requirements, direction for and oversight of fiscal management.

Policies and practices generally support the institution’s purpose and direction and the institution’s
effective operation. The institution has a process for the review and approval of contracts and
agreements with external course, instruction and/or service providers. Most policies and practices
promote effective instruction and assessment that produce equitable and challenging learning
experiences for all students. There are policies and practices regarding professional growth for
some personnel, The institution has some policies and practices for maintaining safe and secure
environments and has shared these expectations with most stakeholder groups. Policies and
practices provide requirements and oversight of fiscal management.

12
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Standard 2: Governance and Leadership
PRI AT

The governing authority establishes policies and supports practices that ensure effective
administration of the institution.

fgval Little connection exists between policies and practices of the governing authority and the purpose,
direction and effective operation of the institution. The institution does not have a clearly defined
process for the review and approval of contracts and agreements. Policies and practices seldom or
never address effective instruction and assessment that produce equitable and challenging learning
experiences for students. There are few or no policies and practices regarding professional growth
of personnel. The institution has few or no policies and practices for maintaining safe and secure
environments and may or may not have shared these expectations with stakeholder groups. Policies
- - -- .—provide requirements of fiscal management. . S Ce e
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Standard 2: Governance and Leadership
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The governing authority operates responsibly and functions effectively.

The governing authority has implemented a process to evaluate its decisions and actions to ensure
they are in accordance with defined roles and responsibilities, a formally adopted code of ethics and
free of conflict of interest. Governing authority member(s} are required to participate in a systematic,
formal professional development process regarding the roles and responsibilities of the governing
authority and which includes conflict resolution, decision-making, supervision and evaluation,

and fiscal responsibility. The governing authorlty complies with all policies, procedures, laws and
regulations and functions for the benefit of the institution, -

" The governing authority has a process to ensure that its decisions and actions are in accordance with
defined roles and responsibilities, a code of ethics and free of conflict of interest, Governing authority
member(s) participate in a systematic, formal professional development process regarding the roles
and responsibilities of the governing authority, The governing authority compilies with all policies,
procedures, laws and regulations and functions for the benefit of the institution.

fewei s The governing authority ensures that its decisions and actions are in accordance with defined roles and
responsibilities, are ethical and frea of conflict of interest. Governing authority member(s) participate
in professional development regarding the roles and responsibilities of the governing authority and its
member(s). The governing authority complies with all policies; procedures, laws and regulations,

The governing authority has no method for or does not ensure that decisions and actions are free of
confiict of interest, are ethical and in accordance with defined roles and responsibilities. Governing
authority member(s) rarely or never participate in professional development regarding the roles
and responsibilities of the governing authority, Evidence indicates the governing authority does not
always comply with palicies, procedures, laws and regulations. '




Standard 2: Governance and Leadership
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The governing authority ensures that the leadership has the autonomy to meet goals for
achievement and instruction and to manage the operations effectively.

ileweld  The governing authority consistently protects, supports and respects the autonomy of leadership
to accomplish the goals for achievement and Instruction and to manage the operations of
the institution, The governing authority maintains a clear distinction between its roles and
responsibilities and those of leadership. '

ivesit The governing authority protects, supports and respects the autonomy of leadership to accomplish
the goals for improvement in student learning and instruction and to manage the operations of the
- institution. The-governing authority maintains a distinction between its roles and responsibilities and
those of leadership.

tevel s The governing authority generally protects, supports and respects the autonomy of leadetship to
accomplish goals for improvement in student learning and instruction and to manage the operations
of the institution, The governing authority usually maintains a distinction between its roles and
responsibilities and those of leadership.

Zrisei o The governing authority rarely or never protects, supports and respects the autonomy of teadership
to accomplish goals for improvement in student learning and instruction or to manage the
operations of the institution. The governing authority does not distinguish between its roles and
responsibilities and those of leadership or frequently usurps the autonomy of leadership.
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Standard 2: Governance and Leadership
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Leadership and personnel foster a culture consistent with the institution’s purpose and direction.

Leaders and personnel deliberately and consistently align their declsions and actions toward

" continuous improvement to achleve the institution’s special purpose. They encourage, support

and expect all students to be held to high standards in all courses of study. All stakeholders are
collectively accountable for the student experience, student engagement and learning in the
special purpose environment, Leaders actively and consistently support and encourage innovation,”
collaboration, shared leadership and rigorous professional growth. The culture is characterized by
collaborat[on and a sense of community among ail stakeholders,

Leaders and personnel align their decisions and acticons toward continuous improvement to

achieve the institution’s special purpose. They expect all students to be held to high standards

in all courses of study. All leaders and personnel are collectively accountable for the student
experience, student engagement and learning in the special purpose environment. Leaders support
innovation, collaboration, shared leadership and professional growth. The culture is characterized by
collaboration and a sense of community.

Leaders and personnel make some decisions and take some actions toward continuous

- improvement. They expect all students to be held to standards. Leaders and personnel express a

desire for collective accountability for the student expetience, student engagement and learning

in the special purpose environment. Leaders sometimes support innovation, collaboration, shared
leadership and professional growth, The culture is characterized by a minimal degree of collaboration
and limited sense of community

Decisions and actions seldom or never support continuous improvement. Leaders and personnel

- may or may not expect students to learn. There is no evidence of or desire for colléctive
accountability for the student expetience, student engagement and learning. Leaders seldom or
never support inncvation, collaboration, shared leadership and professional growth. The culture is
characterized by a minimal degree of collaboration and little or no sense of community.




Standard 2: Governance and Leadership
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Leadership engages stakeholders effectively in support of the institution’s purpose and direction.

favals Leaders consistently communicate effectively with appropriate and varied representatives from
stakeholder groups consistent with the special purpose of the institution. Leaders consistently
provide opportunities for stakeholders to shape decisions, solicit feedback and respond to
stakeholders, work collaboratively on continuous improvement efforts, and provide and support
meaningful leadership roles for stakeholders. Leaders’ proactive and persistent efforts result in
measurable, active stakeholder participation; posltive engagement; a strong sense of community;
and ownership.

Legsit o Leaders communicate effectively with appropriate and varied representatives from stakeholder
groups consistent with the special purpose of the institution, Leaders provide opportunities for
stakeholders to shape decisions, solicit feedback and respond to stakeholders, work coflaboratively
oh continuous improvement efforts, and provide and support meaningfut leadership roles for
stakeholders, Leaders” efforts result in measurable, active stakeholder participation; engagement; a
sense of community; and ownership.

fevel o Leaders sometimes communicate effectively with stakeholder groups. Leaders sometimes
provide opportunities for stakeholders to shape decisfons, solicit feedback from stakeholders,
work collaboratively on continuous improvement efforts, and provide some leadership roles for
stakeholders, Leaders'efforts resuit in some stakeholder participation and engagement,

teveid Leaders rarely or never communicate with stakeholder groups. Little or no work on continuous
improvement efforts is collaborative, and stakeholders have little or no opportunity for leadership.
Leaders' efforts result in limited or no stakeholder participation and engagement,
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Standard 2: Governance and Leadership
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Leadership and personnel supervision and evaluation processes result in improved
professional practice and student success.

The primaty focus of the criteria and processes of supervision and evaluation Is improving

professional practice and ensuring student success, Supervision and evaluation processes are

consistently and regularly implemented. The results of the supervision and evaluation processes

are analyzed carefully and used to monitor and effectively adjust professmna[ practice and ensure
“student learning.

The focus of the criteria and processes of supervision and evaluation is improving professional
practice and improving student success, Supervision and evaiuation processes are regularly
implemented. The results of the supervision and evaluation processes are used to monitor and
effectively adjust professional practice and improve student learning.

The criteria and processes of supervision and evaluation include references to professional practice
and student success. Supervision and evaluation processes are implemented at minimal levels, The
results of the supervision and evaluation processes ara used someatimeas to monitor and effectively

adjust professxonal practice and improve student learning.

The criteria and processes of supervision and evaluation have little or no focus on improving professional
practice or student success, Supervision and evaluation processes are randomly implemented, if at all.
Resuits of the supervision and evaluation processes, if any, are used rarely or never,

:




Standard 2: Governance and Leadership el

The institution promotes, markets and operates with truthful and ethical practices in
fulfilment of its purpose.

fazaed d

All operating procedures of the institution are clearly supported by truthful and ethical practices. All
communications to all stakeholder groups consistently provide truthful, accurate, clear, timely and
relevant information.

Ali operating procedures of the Institution are supported by truthful and ethical practices.
Communications to stakeholder groups provide truthful, accurate, clear, timely and relevant
information. :

Operating procedures of the Institution may be periodically questioned requiring clarification and
substantiation. Some communications to some stakeholder groups are unclear, require clarification
and/or are untimely, resulting in poor messaging.

There s little or no evidence to suggest the institution has operating procedures that are supported with
truthful and ethical practices. Communications to stakeholder groups rarely provide clear and accurate
Information.

19




Teaching and Assessing for Learning

The institution’s curriculum, instructional design and assessment practices guide
and ensure teacher effectiveness and student learning.

P

" The curriculum provides equitable and challenging academic content and authentic
learning experiences that ensure all students have sufficient opportunities to develop
learning, thinking and life skills.

Curricutum and learning experiences in each course/class provide all students with challenging

and equitable opportunities to develop learning, thinking and life skills that align with the
Institution’s special purpose, Evidence clearly indicates that students are engaged in real life [earning
experiences. Like courses/classes have the same high learning expectations. All learning actiwtles are
individualized for each student in a way that supports achievement of expectations.

w4 Curriculum and fearning experiences in each course/class provide all students with challenging
and equitable opportunities to develop {earning, thinking and life skills, There is some evidence
to indicate that students are engaged in real life [earning experiences. Like courses/classes have
equivalent learning expectations. Some learning activities are individualized for each studentin a
way that supports achievement of expectations.

towed o Currdeulum and learning experlences in each course/class provide most students with challenging and
equitable opportunities to develop leatning, thinking and life skifls. There is little evidence to indicate
that students are engaged in real life learning experiences, Most like courses/classes have equivalent
learning expectations. Little individualization of learning activities for each student is evident.

Curriculum and learning experiences in each course/class provide few or no students with
challenging and equitable opportunities to develop learning, thinking and life skills, There Is no
evidence to indicate that students are engaged In real life learning experiences, Like courses/classes
do not always have the same learning expectations. No individualization for students is evident.




Standard 3: Teaching and Assessing for Learning

Curriculum, instruction and assessments are designed, monitored and revised
systematically in response to data from multiple assessments and an examination of
professional practices,

ol f

Using data from muitiple assessments of student learning and an examination of professional practices,
personnel systematically design, monitor and revise curriculum, Instruction and assessment to ensure
vertical and horizontal alignment and alignment with the institution’s goals for achievement and
instruction and statement of purpose. There is a systematic, collaborative process in place that requires
the use of multiple measures, including formative assessments, to assess that student learning is
consistent with course objectives, inform the ongolng modification of instruction, and provide data

for possible curriculum revision, There is also a systematic, collaborative process in place that ensures
afignment each time curriculum, Instruction and/or assessments are reviewed or revised,

Using data from student assessments and an examination of professional practices, personnel design,
monitor and revise curricufum, instruction and assessment to ensure vertical and horizontal alignment
and alignment with the Institution’s goals for achievement and instruction and statement of purpose.
There is a process in place that requires the use of multiple measures, including formative assessments,
to assess that student fearning s consistent with course objectives, inform the ongoing modification
of instruction, and provide data for possible curriculum revision. There Is also a process in place that
enstures alignment each time curriculum, instruction and/or assessments are reviewed or revised.

Personnel design, monitor and revise curriculum, instruction and assessment to ensure vertical and
horizontal alignment and alignment with the institution’s goals for achievement and instruction and
statement of purpose, The process may include multiple measures, including formative assessments,
to assess that student learning is consistent with course objectives, inform the ongoing modification of
instruction, and provide data for possible curriculuim revision, A pracess is sometimes implemented to
ensure alignment when curriculum, instruction and/or assessments are reviewed of revised.

Personnel rarely or never monitor and adjust curriculum, Instruction and assessment to ensure vertical
and horizontal alignment or alignment with the institution’s goals for achievement and instruction
and statement of purpose. The process includes fimited measures to assess that student learning is
consistent with course objectives or to inform the ongoing madification of instruction. No process
exists to ensure alignment when curticulum, instruction and/or assessments are reviewed or revised.-
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Standard 3: Teaching and Assessing for Learning

Teachers engage students in their learning by using various methods and instructional
strategies that ensure achievement of learning expectations.

avols Al teachers systematically use various methods and instructional strategles that clearly inform
students of learning expectations and standards of performance. Teachers are consistent and
deliberate in planning and using various methods and instructional strategies that require student
collaboration, self-reflection, development of critical thinking skills, and the integration of content
and skills with other disciplines. Teachers consistently monitor student progress, provide feedback
that is specific and immediate, and personalize instructional strategies and interventions that address
the individual learning needs of each student.

soesto o All teachers use various methods and instructional strategies that clearly inform students of _
learning expectations and standards of performance. Teachers plan and use various methods and
instructional strategies that require student collaboration, self-reflection, development of critical
thinking skills, and the integration of content and skills with other disciplines. Teachers monitor
student progress, provide feedback that is specific and immediate, and provide instructional
strategies and interventions that address student learning needs,

wufi Most teachers use various methods and instructional strategies that clearly inform students
of learning expectations and standards of performance. Teachers sometimes plan and use
various methods and instructionat strategies that promote student collaboration, self-reflection,
development of critical thinking skills, and the integration of content and skills with other disciplines.
Teachers monitor student progress, provide feedback, and sometimes provide instructional strategies
and interventions that address student learning needs.

“ewed i Teachers rarely or never use varlous methods and instructional strategies that clearly inform
students of learning expectations and standards of performance. Teachers rarely plan and use
various methods and instructional strategies that promote student collaboration, self-reflection,
development of critical thinking skills, and the integration of content and skills with other disciplines,
Little or no evidence exists that teachers monitor student progress, provide feedback, and/or provide
instructional strategies and Interventions that address student learning needs.
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Standard 3: Teaching and Assessing for Learning
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Leaders monitor and support the improvement of instructional practices of teachers to
ensure student success.

ovel g

Leaders formally and consistently monitor instructional practices through supervision and evaluation
procedures beyond learning environment observations to ensure that they 1) are aligned with the
institution’s values and beliefs about teaching and learning, 2) are teaching the approved curriculum,
3) are directly engaged with all students in the oversight of their learning, 4) use content-specific
standards, and 5) use approptiate professional practices. Leaders use muitiple sources of data about
instructional effectiveness and student learning as part of the supervision and evaluation process.

Leaders formally and consistently monitor instructional practices through supervision and evajuation
procedures to ensure that they 1) are aligned with the institution’s values and beliefs about teaching
and learning, 2) are teaching the approved curriculurn, 3) are directly engaged with all students in
the oversight of their learning, 4} use content-specific standards, and 5) use-appropriate professional
practices. Leaders use data about instructional effectiveness and student learning as part of the
supervision and evaluation process. '

Leaders monitor instructional practices through supervision and evaluation procedures to ensure
that they 1) are aligned with the institution’s values and beliefs about teaching and learning, 2) are
teaching the approved curriculum, 3) are directly engaged with all students in the oversight of their
learning, 4) use content-specific standards, and 5) use appropriate professional practices. Leaders use
data as part of the supervision and evaluation process.

Leaders occasionally or randomly monitor instructional practices through supervision and evaluation
procedures to ensure that they 1) are aligned with the institution’s values and beliefs about teaching
and learning, 2) are teaching the approved curriculum, 3) are directly engaged with all students in
the oversight of their learning, 4) use content-specific standards, and 5) use appropriate professional
practices. Leaders rarely use clata as part of the supervision: and evaluation process.
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Standard 3: Teaching and Assessing for Learning

Professional and support personnel participate in collaborative learning communities to
improve instruction and student learning.

Lewel s Peer accountability ignites commitment to professional learning. All professional and support
personnel participate in collaborative learning communities that meet both Informally and formally
on a regular schedule. Frequent colfaboration accurs across curricular departments and/or levels. The
professional and support personnel implement a formal process that promotes productive discussion
about student learning. Learning from, using and discussing the results of inquiry practices such as
action research, the examination of student work, reflection, study teams and peer coaching are a
part of the daily routine of pefsonnel. Personnel can clearly link collaboration to improvement resuits
in instructional practice and student performance.

A formal accountability process ensures that collaborative learning comimunities exist. All
professional and support personnel participate in collaborative learning communities that meet both
informally and formally. Collaboration often occurs across curricular departments and/or levels. The
professional and support personnel have been trained to Implement a formal process that promotes
discussion about student learning, Learning from and using the results of inquiry practices such as
action research, the examination of student work, reflection, study teams and peer coaching occur
regutarly among most personnel, Personnel indicate that collaboration causes improvement results
in mstructional practlce and student performance.

Leaders encourage the existence of collaborative learning communities. Some of the professional
and support personnel participate in collaborative learning communities that meet both informally
and formally. Collaboration occasionally occurs across curricular departments and/or levels, The
professional and support personnel promote discussion about student learning. Learning from

and using the results of inquiry practices such as action research, the examination of student work,
reflection, study teams and peer coaching sometimes occur among maost personnel, Personnel
express belief in the value of collaborative learning communities.

Collaborative learning communities may or may not exist. Collaborative learning communities
randomly self-organize and meet informally. Collaboration seldom occurs across departments and/or
levels. The professional and support personnel rarely discuss student learning. Learning from, using
and discussing the results of inquiry practices such as action research, the examination of student
work, reflection, study teams and peer coaching rarely occur among personnel, Personnel see little
value in collaborative learning communities.




Standard 3: Teaching and Assessing for Learning
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Teachers implement the institution’s instructional process in support of student learning.

wi i All teachers systernatically use an instructional process that clearly informs students of learning
expectations and standards of performance. Exemplars are provided to guide and Inform students,
The process requires the use of multiple measures, including formative assessments, to inform the
ongoing modification of Instruction and provide data for possible curriculum revision, The process
provides students with specific and immediate feedback about their [earning.

PRI All teachers use an Instructional process that informs students of learning expectations and
standards of performance. Exemplars are often provided to guide and inform students. The process
- includes multiple measures, including formative assessments, to inform the ongolng modification
of instruction and provide data for possible curriculum revision. The process provides students with
specific and timely feedback about their learning.

Most teachers use an instructional process that informs students of learning expectations and
standards of performance. Exemplars are sometimes provided to guide and inform students. The
process may include multiple measures, including formative assessments, to inform the ongoing
modification of instruction. The process provides students with feedback about their learning.

ol Few teachers use an instructional process that informs students of learning expectations and
standards of performance. Exemplars are rarely provided to guide and inform students. The process
includes limited measures to inform the ongoing modification of instruction. The process provides
students with minimal feedback of little value about their learning.
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Mentoring, coaching and induction programs support instructional improvement
consistent with the institution’s values and beliefs about teaching and learning.

All personnel are engaged in systematic mentoring, coaching and induction programs that are

* consistent with the institution’s values and beliefs about teaching, learning and the conditions that
support learning. These programs set high expectations for all personnel and include valid and
reliable measures of performance.

Personnel are engaged in mentoring, coaching and induction programs that are consistent with the
institution’s values and beliefs about teaching, learning and the conditions that support learning.
These programs set expectations for all personnel and include measures of performance.’

.~ . Some personnel are engaged in mentoring, coaching and induction programs that are consistent
with the institution’s values and beliefs about teaching, learning and the conditions that support
fearning. These programs set expectations for personnel.,

waof 7 Few or no personnel are engaged in mentoring, coaching and induction programs that are consistent
with the institution’s values and beliefs about teaching, learning and the conditions that support
learning. Limited or no expectations for personnel are included.




Standard 3: Teaching and Assessing for Learning

The institution engages parents or guardians in meaningful ways in their children’s
education and keeps them informed of their children's learning progress. In the case of
adult students, the students are informed of their learning progress rather than the family.

Programs that engage parents or guardians in meaningful ways In their children’s education are
designed, implemented and evaluated, Parents or guardians have multiple ways of staying informed
of their children’s learning progress, For aduit students, the process provides the students with
specific and timely feedback about their learning.

Programs that engage parents or guardians in meaningful ways In their children’s education are
designed and implemented, Personnel regularly inform parents or guardians-of their children’s
learning progress, For adult students, the process regularly provides students with feedback about
their learning progress.

Programs that engage parents or guardians in their children’s education are available, Personnel
provide information about children’s earning. For adult students, the process provides the students
with feedback about their learning.

Few or no programs that engage parents or guardians in their children’s education are available,
Personnel provide little relevant information about children’s learning. For adult students, the process
provides the students little relevant feedback about their learning.
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Standard 3: Teaching and Assessing for Learning
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The institution has a formal structure whereby each student is well known by at least one
adult advocate who supports that student’s educational experience.

Personnel participate in a structure that gives them consistent interaction with individual students
and related adults. All students participate in the structure, The structure allows personnel to gain
significant insight into and serve as an advocate for the student’s needs regarding learning skills,
thinking skills, life skills and safety.

_ Personnel participateina structure that gives them consistent interaction with individual students, All
students may participate in the structure, The structure allows personnel to gain insight into and serve
as an advocate for the student’s needs regarding learning skills, thinking skills, life skills and safety.

Personnel participate in a structure that gives them interaction with individual students. Most
students participate in the structure. The structure allows personnel to gain insight into the student’s
needs regarding learning skills, thinking skills, fife skills and safety.

A minimal structure, Efahy, exists for personnel to build interaction with individual students. Few
students, if any, participate in the structure. Few or no students have a member of personnel who
advocates for their needs regarding learning skills, thinking skills, life skilis and safety.




Standard 3: Teaching and Assessing for Learning

Grading and reporting are based on clearly defined policies that represent the attainment
of content knowledge and skills. ‘

swni & All teachers consistently use common grading and reporting policies, processes and procedures
based on clearly defined criteria that represent each student’s attainment of content knowledge and
skills. All stakeholder groups are systematically Informed of the policies, processes and procedures,
The policies, processes and procedures are formally and regularly evaluated,

Lessit i Teachers use common grading and reporting policies, processes and procedures based on
clearly defined criteria that represent each student’s attainment of content knowledge and skills.
Stakeholder groups are informed of the policies, processes and procedures, The policies, processes
and procedures are regularly evaluated.

Most teachers use common grading and reporting policies, processes and procedures based on

criteria that represent each student’s attainment of content knowledge and skills, Most stakeholders .

are Informed of the policies, processes and procedures. The policies, processes and procedures may
or may not be evaluated. _ '

tewe=l: Few or no teachers use common grading and reporting policies, processes and procedures,
Stakeholder groups may or may not be informed the policies, processes and procedures. No process
for evaluation of grading and reporting practices is evident.
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Professional and support personnel participate in a continuous program of professional

learning.

All professional and support personnel participate in a rigorous continuous program of professional
learning that is aligned with the institution’s purpose and direction, Professional development

is based on an assessment of needs of the institution and each individual. The program builds
measurable capacity among all professional and support personnel, The program is rigorously

and systematically evaluated for effectiveness in improving instruction, student learning and the

conditions that support [earning.

All professional and support personnel participate in a continuous program of professional learning
that is aligned with the institution’s purpose and direction, Professional development is based on
an assessment of needs of the Institution, The program builds capacity among all professional

and support personnel. The program is systematically evaluated for effectiveness in improving
instruction, student learning and the conditions that support learning.

Most professional and support personnet participate in a continuous program of professional
learning that Is aligned with the institution's purpose and direction. Professional development
is based on the needs of the institution. The program builds capacity among personnel who
participate. The program is regularly evaluated for effectiveness.

Few or no personnel participate in professional learning, Professional development, when available,
may or may not address the needs of the institution. The program may or may not build capacity
among personriel members. If a program exists, it is rarely and/or randomly evaluated.




Resources and Support Systems

The institution has resources and provides services that support its purpose and
direction to ensure success for all students.

IEAHE S QU

Qualified professional and support personnel are sufficient in number to fulfill their
roles and responsibilities necessary to support the institution’s purpose and direction
and student success.

vyt Clearly defined policies, processes and procedures ensure that leaders have access to, hire, place and
retain qualified professional and support personnel. Roles and responsibilities are clearly defined
and documented to support effective delivery of quality education. Leaders use a formal, systematic
process to determine the number of personnel necessary to filk all the roles and responsibilities
necessary to support the institution purpose, educational programs, delivery of instruction and
continuous improvement, Sustained fiscal rescurces are avaitable to fund all positions necessary to
achleve the purpose and direction of the institution,

feweis Policies, processes and procedures ensure that leaders have access to, hire, place and retain qualified
professional and support personnel, Roles and responsibilities are clearly defined and documented
to support effective delivery of quality education. Leaders systematically determine the number
_of personnel necessary to fill all the roles and responsibilities necessary to support the institution
purpose, educational programs, delivery of instruction and continuous improvement. Sustained
fiscal resources are available to fund positions critical to achieve the purpose and direction of the
institution.

iavei 0 Policies, processes and procedures describe how leaders are to access, hire, place and retain qualified
professional and support parsonnel. Roles and responsibilities support delivery of quality education.
Leaders determine the number of personnel necessary to fill the roles and responsibilities necessary
fo support the institution purpose, educational prograins, delivery of instruction and continuous
improvement. Sustained fiscal resources are available to fund most positions critical to achieve the
purpose and direction of the institution.

freet i Policles, processes and procedures are often but not always followed by leaders to access, hire, place
and retain qualified professional and support personnel, Roles and responsibilities are not clearly
defined, Leaders attempt to fill the roles and responsibifities necessary to support the institution
purpose, educational programs and continuous improvement. Sustained fiscal resources rarely are
avallable to fund positions critical to achleve the purpose and direction of the institution.
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Standard 4: Resources and Support Systems

L
EE A T A P

Qualified professional and support personnel are sufficient in number to fulfill their
roles and responsibilities necessary to support the institution’s purpose and direction

and student success,




Standard 4: Resources and Support Systems

Instructional time, material resources and fiscal resources are sufficient to support the
purpose and direction of the institution,

Iimeed of

Instructional time, material resources and fiscal resources are focused sclely on supporting the
purpese and direction of the institution and student success. Requirements for student engagement
and course completion are fiercely protected in policy and practice, Leaders exhaust every option

to secure student support resources and fiscal resources to meet the needs of all students. Leadlers
measurably demonstrate that instructional time, material resources and fiscal resources are allocated
so that all students have equitable opportunities to attain challenging learning expectations, Efforts
toward the continuous improvement of instruction and special purpose operations concentrate on
achieving the Institution’s purpose and direction and student success, - -

Instructional time, material resources and fiscal resources are focused on supporting the purpose
and direction of the Institution and student success in the special purpose Institution environment.-
Requirements for student engagement and course completion are protected in policy and practice.
Leaders work to secure student support resources and fiscal resources to meet the needs of all
students. Leaders demonstrate that instructional time, material resources and fiscal resources

are allocated so that all students have equitable opportunities to attain challenging learning
expectations. Efforts toward the continuous improvement of instruction and special purpose
operations include achieving the institution’s purpose and direction and student success.

Instructional time, material resources and fiscal resources are sometimes focused on supporting

the purpose and direction of the institution and student success in the special purpose institution
environment, Requirements for student engagement and course completion are usually protected in
policy and practice. Leaders attempt to secure student support resources and fiscal resources to meet
the needs of all students. Leaders express a desire fo allocate instructional time, material resources
and fiscal resources so that all students have equitable opportunities to attain challenging learning
expectations, Efforts toward the continuous improvement of instruction and special purpose
operations sometimes include achieving the institution’s purpose and direction and student success.

Little or no link exists between the purpose of the institution and the instructional time, material
resources and fiscal resources, Requirements for student engagement and course completion are not
protected in policy and practice. Leaders use available student support resources and fiscal resources
to meet the needs of students. Leaders spend little or no effort allocating instructional time, material
resources and fiscal resources so that all students have equitable opportunities to attain chalienging
learning expectations. Efforts toward the continuous improvement of instruction and special purpose
operations rarely or never include achievement of the institution’s purpose and direction and student
success,
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Standard 4: Resources and Support Systems

R

Instructional time, material resources and fiscal resources are sufficient to support the
purpose and direction of the institution. '




Standard 4: Resources and Support Systems

Ceinre
RN R

The institution maintains learning environments, services and equipment that are safe,
clean and healthy for ail students and staff. '

foveld

Institution leaders have adopted or collaboratively created clear definitions and expectations for
maintaining safety, cleanliness and a healthy environment and have shared these definitions and
expectations with all stakeholders, All personnel and students are accountable for maintaining these
expectations. Valid measures are in place that allow for continuous tracking of these conditions,
improvement plans are developed and implemented by appropriate personnel to continuously
improve these conditions, The results of improvement efforts are systematically evaluated regularly.

Institutlon leaders have adopted or created clear expectations for maintaining safety, cleanliness
and a healthy environment and have shared these definitions and expectations with stakeholders.
Persannel and students are accauntable for maintaining these expectations, Measures are in

place that allow for continuous tracking of these conditlons. Improvement plans are devejoped
and implemented by appropriate personnel as necessary to improve these conditions. Results of
improvement efforts are evaluated.

Institution leaders have some expectations for maintaining safety, cleanliness and a healthy
environment and have shared these definitions and expectations with most stakeholders, Selected
personnel are accountable for maintaining these expectations, Some measures are in pface that allow
for tracking of these conditions, Personne] work to improve these conditions. Results of improvement
efforts are monitored. :

Institution leaders have few or no expectations for maintaining safety, cleanliness and a healthy
anvironment. Stakeholders are generally unaware of any existing definitions and expectations. Little
or no accountability exists for maintaining these expectations, Few or no measures that assess these
conditions are in place. Few or no personnel work to improve these conditions.
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Standard 4: Resources and Support Systems

Students and institution personnel use a range of information and media resources to
support the educational programs.

‘Students and institution personnel have access to embedded information and media resources
necessary to achieve the educational programs. Personnel are available in sufficient numbers to assist
students and institution personnel in learning about the tools and locations for finding and retrieving
information, '

Students and institution personnel have access to information and media resources necessary
. to achieve the educational programs. Personnel are available to assist students and institution
personnel in learning about the tools and locations for finding and retrieving information.

7+ - Students and institution personnel have access to information and media resources necessary to
achieve most of the educational programs. Limited assistance is available to assist students and
personnel in learning about the tools and locations for finding and retrieving information.

Students and institution personnel have access to limited information and media resources. Little or
no assistance is available for students and personnel to learn about the tools and locations for finding
and retrieving information. S




Standard 4: Resources and Support Systems

IR R RN S SRS

The technology infrastructure supports the institution’s teaching, learning and operational
needs.

Laenii The technology infrastructure is modern, fully functional and meets the teaching, learning
and operational needs of all stakeholders. Institution personnel develop and administer needs
assessments and use the resulting data to develop and implement a technology plan to continuousty
improve technology services and infrastructure. A

iovcl i The technology infrastructure meets the teaching, learning and operational needs of all stakeholders.
institution personnel develop and administer needs assessments and use the resulting data to
develop and implement a technology plan to improve technology services and infrastructure,

Le=w 2l ¥ The technology infrastructure meets the teaching, learning and operational heeds of most
- stakeholders. institution personnel have a technology plan to improve technology services and
infrastructure. :

Lar=i The technology infrastructure meets the teaching, learning and operational needs of few
stakeholders. A technology plan, if one exists, addresses some technology services and infrastructure
needs,
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Standard 4: Resources and Support Systems
R I R ST

The institution provides students with support systems to enable student success in the
learning environment.

The institution implements a clearly defined induction program that is personalized for each student.

“Information from the induction program is used to develop personalized support systems and
academic plans to meet the needs of all students, Valid and refiable measures of support system
effectiveness are in place, and personnel use the data from these measures to regularly evaluate
support system effectiveness. Improvement plans related to the induction program and support
systems are designed and implemented to more effectively meet the needs of all students.

The institution implements an induction program for all students. Information from the induction
program is used to develop support systems and academic plans to meet the needs of students
as necessary. Measures of support system effectiveness are in place, and personnel use the data
from these measures to evaluate support system effectiveness, Improvement plans related to the
induction program and support systems are designed and implemented when needed to more
effectively meet the needs of all students.

The institution Implements an induction program. Information from the induction program is used
to develop support systems to meet the needs of students when possible. The support systems
are evaluated. Improvement plans related to the support systems are somet;mes designed and
implemented to meet the needs of students,

Laveid Theinstitution may or may not implement an induction program. Information from the induction |
program, if available, is rarely used for developing support systems to meet student needs. Support |
systems are rarely or never evaluated. Improvement plans related to these support systems are rarely
or never developed.




Using Results for Continuous Improvement
The institution implements a comprehensive assessment system that generates
a range of data about student learning and institution effectiveness and uses the

results to guide continuous improvement,

The institution establishes and maintains a clearly defined student assessment system.

AEIEES

foal

Personnel maintain and consistently use a comprehensive assessment system that produces data from
multiple assessment measures about student learning and institution performance. All assessments
are proven reliable and bias free, The system is regularly and systematically evaluated for reliability and
effectiveness in improving instruction, student learning and the conditions that support learning,

Personnel maintain and use an assessment system that produces data from multiple assessment
measures about student learning and institution performance. Most assessments, especiaily those
refated to student learning, are proven reliable and bias free. The system is reguiarly evaluated for
reliability and effectiveness in improving instruction, student learning and the conditions that support
learning, '

Personnel use an assessment system that produces data from multiple assessment measures about
student learning and institution performance. Some assessments, especially those related to student
learning, are proven reliable and bias free, The system Is evaluated for effectiveness in improving
instruction, student learning and the conditions that support student [earning,

Personnel maintain an assessment system that produces data from assessment measures about student
learning and institution performance. Assessments are seldom proven reliable and bias free, The system
is rarely or never evatluated for effectiveness In improving instruction, student learning or the conditions
that support student fearning.
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Standard 5: Using Results for Continuous Improvement

Professional and support personnel continuously collect, analyze and apply learning using
a range of data sources that include trend data about student learning, instruction and
program evaluation for continuous improvement.

Systematic processes and procedures for collecting, analyzing and applying learning from all

data sources are documented and used consistently by professtonal and support personnel. Data
sources include trend data that provide a comprehensive and complete picture of student learning,
instruction, the effectiveness of programs and the conditions that support student learning. All
personnel use data t6 design, implement and evaluate continuous improvement plans to improve
student learning, instruction, the effectiveness of programs and the organizational conditions of the
institution, o

Systematic processes and procedures for collecting, analyzing and applying learning from ali data
sources are used consistently by professional and support personnel. Data sources include trend data
that provide a compilete picture of student learning, instruction, the effectiveness of programs and
the conditions that suppott student learning. Institution personnel use data to design, implement and
evaluate continuous improvement plans to improve student learning, instruction, the effectiveness of

programs and the organizational conditions of the institution.

Some processes and procedures for collecting, analyzing and applying learning from data sources are
used by professional and support personnel. Data sources include limited trend data about student
learning, instruction, the effectiveness of programs and the conditions that support student learning.
institution personnel use data to design, Implement and evaluate continuous improvement plans.

Few or no processes and procedures for collecting, analyzing and applying learning from data sources
are used by professional and support persannel, Data sources include limited or no trend data about

" student learning, instruction, the effectiveness of programs and the conditions that support student
learning. Institution personnel rarely use data to design and implement continuous improvement
plans, '




ELRF R ¥ R S
diu g afgy B E

Professional and support personnel are trained in the evaluation, interpretation and use of
relevant data. '

All professional and support personnel are regularly and systematically assessed and trained in a
rigorous, individualized professional development program related to the evaluation, interpretation
and use of relevant data.

All professional and support personnel are assessed and trained in a rigorous professional
development program related to the evaluation, interpretation and use of relevant data.

M

-Most professional and supporf personnel are assessed and trained in a professional development
program related to the evaluation, interpretation and use of relevant data,

_ Few or no professional and suppert personnel are trained iIn the evaluation, Interpretation and use of
relevant data. ' .
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Standard 5: Using Results for Continuous Improvement

PRI
i

The institution engages in a continuous improvement process to determine verifiable
improvement in student learning.

=4 Policies and procedures clearly define and describe a process for analyzing data that determine
verifiable improvement in student learning. Results indicate significant improvement, and personnel
systematically and consistently use these results to design, implement and evaluate the results of
continuous improvement action plans related to student learning.

Policies and procedures describe a process for analyzing data that determine verifiable improvement
in student learning. Results indicate improvement, and personnel consistently use these results

to design, implement and evaluate the results of continuous improvement action plans related to
student learning,

A process exists for analyzing data that determine verifiable improvement in student learning.
Results indicate mixed levels of improvement, and personnel sometimes use these results to design,
implement and evaluate the results of continuous improvement action plans refated to student
learning, '

cwe! : Anincomplete or no process exists for analyzing data that determine improvement in student
learning. Results indicate no improvement, and personnel rarely use results to design and implement
continuous improvement action plans related to student leaming.
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Standard 5: Using Results for Continuous improvement

Leadership monitors and communicates information about student learning, conditions
that support student learning and the achievement of improvement goals to stakeholders.

rone

Leaders monitor comprehensive information about student learning, conditions that support student
learning and the achievement of improvement goals. Leaders regularly communicate results using
multiple delivery methods and In appropriate degrees of sophistication for all stakeholder groups,

Leaders monitor information about student learning, conditions that support student fearning
and the achievement of improvement goals, Leaders regularly communicate results using multiple
delivery methods to all stakeholder groups. )

Leaders monitor some information about student learning, conditions that support student learning
and the achievement of improvement goals, Leaders sometimes communicate results to stakeholder
groups. '

Leaders rarely monitor information about student learning, conditions that support student learning and
the achievement of improvement goals, Leaders rarely commuinicate results to stakeholder groups.
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accreditation

A voluntary method of quality assurance developed more than 100 years ago
by American universities and secondary schools, and designed primarily to
dlstinguish schools adhering to a set of educational standards

> requrred actions from the External Review Team

accreditation status

A designation provided by AdvancED that helps further define the meaning of
accredHation

actionresearch

h _'An ongomg :nqu"y process conducted. by practltroners to examme problems or-
. challenges in school settings

adult advocate

School-based adult who aids and/or assists a student for the purpose of
improving his/her academic progress and personal development by advising
and mentoring

authentic assessment

A continuous evaluation of student iearnlng based on pre -determined cnterla,
such as a rubric, that requires students to demonstrate their understanding of . :
content or acquisition of skills in meaningful or “real-life” contexts ‘

autonomy

The authority to make decisions without input from others

best practices

Classroom instructional and orgamzatlonal strategles that have been

rmprovmg student learning .

code of ethics

A written set of principles for mermbers of an organization that prescribes
acceptable behaviors that are In accordance with the institution’s values

“collaboration T

Two or more people purposefui!y working together on a shared goa[

collaborative learning community

A practice or strategy whereby a group of students or teachers work together to
1mprove student Ieamlng .

:comprehenswe assassment system o E
_ data from multiple measures to gulde and inform Instructional declsions

content-specific standards of
practice

Instructional strategies that are recommended for improved student learning in
a certain subject area

continuous improvement

S A coiiaboratlve and strictured- process that provrdes directton for an lnstltutlon -

performance targets, and (3) an |dentrﬁcat|on of measurable obgectwes,
strategles, activities, resources, and timelines to ensure achievement of goals

critical thinking

Abliity to question, analyze, conceptualize, synthesize, and evaiuate Information

cross-cutting themes

1 Unifying or dominant ideas - = - T e

direction

equitable .

. the context ofthe instltution o o

The process orway in whrch an instztutton creates and fuiﬁlls rts purpose

examination of studeint work

The careful and close analysls of student work for the purpose
of making Instructional decisions that result in improved
student achievement

exemplar

ypit ”"Ily prowded by a teacher to guide St“de"ts '.:

E_d‘urmg their Iearmng process "
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-External Review- - - -

A process that is conducted on-site by a team of qualified and trained educators-
to evaluate the school's adherence to the AdvancED Standards for Quality; 2)
assess the efficacy and Impact of the school’s continuous Improvement process;
3) assess the effectiveness of the school’s methods for quality assurance; 4}
identlfy strengths deserving of commendations and provide required actions to
improve the school and 5) make an accreditation recommendation for national
review

A report generated by the External Review Team based on data gathered from a
school or school system’s External Review

.'Extemat Review Team

' Natronaliy qualified and trained voiunteer educators who are selected for thelr ~
expertlse and fit to the school 0 assess the school’s adherence to the AdvancED {

Standards for Quality

formal structure whereby each
student is well-known

Structured time or program in which a student meets regularly with an adult
advocate to discuss his/her academic progress and individual needs

formative assessments. -

- | Acontinuols process of eva[uatmg student Iearning to make adjustments in
| teaching to meet student learning:needs -

governing body

A group of people responsible for oversrght and pohcy settlng ina schoof or
system

“horizontal alignment

] The coordinatron and arrangement of the curriculum and assessments for a’

common grade level -

individualized learning

Instructional strategies and Ieammg actjvities that are modrﬁed for a student to
meet his/her academic needs

_irnductrenA 1A structured forrnallzed supper.t sy_stem for beginnmg or new emp[oyees to. the
s | Institution " o ) _

Inquiry practices A multi-step rnstructronal processin wh]ch students deﬁne, explore, and
discover possible solutions to a problem where the focus is on the process
rather than the outcome

' An Intent[ona! actwrty or. strategy 1dentiﬁed to meet goals

Vlnterventten._" -

learning expectation .

A competency or sklll level students should demonstrate
after Instruction

‘fearning, thinking and life skills -

Competenties ‘such as problern-solving, communicating; collaborating, leading .

and respectmg others that arg integrated in the curriculum to prepare students ,
| for thelrsuccessin the future. ' . e '

The same curriculum, program of study or content provided for the same Ie\.rel

or grade

organizational condition

The way things arefnan Institutton, often deﬁned by Its cuiture or ciimate

_peer coaching -~

Pianned co!!eglal interactions between two of rriore educators who observe
and discuss each othet’s teaching practice in an effort to deepen their
understanding and de]wery of |n5tructlonai practices and to improve student
learning
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Performance Level

qA component'of the Standards and-mdlcators that sefves as a guide to help” .
‘| assess an rnstrtutron ] adherence to the Standards orthe 1nst|tutton 's current
| reaiity RSN

personalization

Custom tailoring of informatton, instruction or the curricufum to the indlvidual
student

rofessionalstatt

'-System OF. school based employees that aie requrred 0 have a specralr;ed

certificate, license or college degreeto function’i in their posrtrons and who have
responsibilities that impact student learnirig : ‘ -

A description of the Instrtutron s students, their performance, school

profile
effectiveness and the school and community contexts for Iearnrng
protoes! ' 1A procedural process, strategy of methiod for examining; usually coilectwely,
| practice or a product such as student work
purpose The reason an Institution exists as defined by a mission, beliefs, values,

phllosophy, Iearnlng competencles and/ or goa!s

readlness and success at the next
level

reliability An assessment's degree of cons]stency to measure student performance each
time it Is adminlstered
school 1 An educatronal unrt mcludmg any publrc prrvate, proprretary, not for~proﬁt

pre-Kto 12, hlgh schiool, mitddle school/junior high; e[ementary,speciai
purposes, stpplementary, charter, distance or international entity

The principal, schoot head or other persons who contribute toward the purpose
and direction of the schoot and enlist and guide teachers, students and parents
toward achleving common educational goals

1or college degree to functlon in therr p05|tions and who have responsiblllt!es
that impact student learning

school system

A public or private educattonal unit of schocls administered together for the
purpose of providing education

Seif Assessment {SA}

o ..The contmuous and collaboratwe process for an ]nstrtutron to use the standards B

i reallty

stakeholder involvernent

Staff, students, parents, community members and others who have engaged in
various forms of decision-making in a school or in the system

stakeholders

Staff, students, parents, communlty members and others who have a v 5te d T

| interest in the Institution :

Standard statement -

Each of the five Standards written as one sentence

standards based repors card

A summary of a strrdent's progress In achieving a stared e‘e"t-o'f learnmg cr'lter-ia-'; -

student engagement in [earning

The willingness of a student to fully participate in the iearnrng process or
instructiona! activlty

= staff students and commumty members and have reSponsrbrlltles that do not
¢ stodlal -

= require a specialized certificate; lrcense or college degrée (e G c[erlcal
. 4 school nutrition) : .




system

An Interconnécted set of elements that Is coherently organized in a way that™ .
achieves something; a system must consist of three kinds of things: elements,
interconnections and a function or purpose :

system personnel or system staff

Employees of a school system who are required to have a specialized
certificate, license or college degree to function in their positions and who have
responsthilities that impact student learning

systemsthinking - o o

A dlsdpline for seelng whole, a framework for seelng Interrelatlonships, for

seeing patterns of change rather than static snapshots

technology as instructional
resources

The use of a variety of technological media to support mstructlon, increase
student engagement and improve student achievement

The use of technologlcal media for the purposes of engagmg students m the

term accredltatlon

'j-trend data SRS

valld

An assessment’s degree of consistency to measure what the assessment was
designed to measure, such as specrﬁc content or sklils

- - curr[cular instructlonal and organlzatlonal declslons and tmprovement planmng

vertrcal allgnment

The coordination and arrangement of the curriculum and assessments-across - -~
grade levels _
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